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August 19, 2008 

Dear Tutor: 

Welcome to the staff of the Academic Support Program for Student-Athletes at the University 
of North Carolina. I am excited that you have joined us in our efforts to provide professional 
and high quality academic support to our student-athletes. 

Your job as a tutor carries with it a great amount of responsibility and challenge. Our students 
run the full gamut in terms of ability, motivation, and areas of interest. As a tutor you can 
help the students reach their full potential. However, please keep in mind that student-
athletes neither gain special privileges nor lose basic rights. They are to do their own work 
and reap the consequences, positive or negative. Likewise, they do not forfeit their right to 
confidentiality regarding their academic progress. The ethics and integrity which guide your 
own academic work fully apply here in the Academic Support Program for Student-Athletes. 

This handbook is designed to help you understand our tutoring program and to clarify your 
role. Please read it thoroughly. If you have any questions, please feel free to ask our tutor 
coordinator or any full-time staff member. They are available to assist you at any time. 

Over the years our program has become one of the finest in the country. A key ingredient to 
our success is having a staff of tutors committed to quality education. I appreciate your 
contributions to improving upon our tradition of academic excellence. 

Best wishes for an enjoyable and rewarding experience. 

Sincerely, 

Robert Mercer, Director 
Academic Support Program for Student-Athletes 
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INTRODUCTION 

The Academic Support Program for Student-Athletes is administratively part of the Academic 
Services unit of the College of Arts and Sciences. The program serves as an educational 
resource to students who participate in varsity athletics at the University. 

We are committed to the true student-athlete concept, applying the same principles that have 
made superior athletes to develop superior students. A superior athlete is dedicated, 
hardworking, committed, and never misses practice. A student with the same qualities who 
never misses class will achieve the same high level of academic success. 

Staff members include: 

Robert Mercer Director 
Wayne Walden Associate Director 

Men's Basketball, Men's & Women's Swimming and Diving, Volleyball 
Cynthia Reynolds Associate Director 

Football 
Brent Blanton Associate Director 

Women's Basketball, Baseball, Women's Soccer, Men's Golf, Softball, 
Field Hockey, Women's Tennis 

Tony Yount Academic Counselor 
Women's Golf, Women's Lacrosse, Men's Lacrosse, Wrestling 

Kym Orr Academic Counselor 
Men's and Women's Track & Field and Cross Country, Men's Soccer, 
Gymnastics, Men's Tennis, Rowing, Fencing 

Octavus Barnes Academic Counselor 
Football 

Jaimie Lee Academic Counselor 
Football 

Beth Bridger Learning Specialist 
Football 

Marry Willingham Learning Specialist 
Olympic Sports 

Dr. Jan Boxill Academic Counselor 
Women's Basketball 

Sherron Peace Office Manager 

Feel free to contact any of us if you have a question or concern about a student-athlete or the 
policies and procedures of the Academic Support Program for Student-Athletes. 

ACADEMIC CENTER HOURS OF OPERATION 
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Monday-Thursdays 8:00am to 5:00pm & 7:00pm to 10:00pm 
Fridays 8:00am to 5:00pm 
Sundays 7:00pm to 10:00pm 

TUTORING SESSIONS 

Sunday-Thursdays 7:00pm - 10:00pm 

Daytime tutoring TBD- Check tutoring bulletin board for times 

TUTOR INFORMATION 

JOB DESCRIPTION 

Primary Responsibilities 

The primary goal of the tutoring program is to provide student-athletes with quality academic 
assistance beyond that which they receive in the classroom. In order to accomplish this goal, 
our tutors must be able to understand and clearly communicate course content to students. 
Tutors must also report concerns about students to the tutor coordinator or academic 
counselor. Areas of concern to report are: absenteeism, lack of class participation, emotional 
stress, or other indications of impediments to academic progress. When tutors report such 
concerns in a timely fashion, the full-time staff can more effectively provide the appropriate 
services. A Daily Tutoring Summary on all students tutored is now required at the end 
of each day. 

Desirable Knowledge and Abilities 

1. Thorough knowledge of the subject matter to be tutored 
2. The ability to communicate subject matter effectively 
3. The ability to motivate and provide study skills assistance 
4. The ability to act professionally at all times and serve as a positive role model 
5. The ability to know when to make referrals 
6. The ability to work as part of a team 

Requirements 

1. Must be a graduate student enrolled at the University of North Carolina at Chapel Hill. 
Exceptions: Exceptional seniors/juniors or non-students who have already 
graduated with a bachelor's degree or advanced degree may be considered. 

2. Prospective tutors who have previously taken or taught the course at UNC or at 
another institution. 
Exceptions: Individuals who show competency in a specific course or area, 
such as math or languages. 
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3. Tutors are required to maintain confidentiality regarding the student-athlete's grades or 
progress with anyone other than the staff of the Academic Support Program for 
Student-Athletes. 

4. Tutors must be available for scheduled night study hall hours, including extra hours 
during finals. Availability for special appointments is desirable but not required. 

RELEASE AND DISMISSAL 

Since tutoring demands vary from semester to semester, it is difficult to maintain a fixed 
number of tutors or to guarantee any tutoring work beyond a given semester. For that reason, 
you are encouraged not to depend on tutoring as your only source of income. 

A tutor may be terminated for any of the following reasons: 

1. Failure to uphold the general duties of a tutor as outlined in the handbook, including 
repeatedly failing to turn in daily tutoring summaries. 

2. Failure to observe the rules and regulations of the Academic Support Program for 
Student-Athletes. 

3. Deficient academic skills. 

4. Falsification of time sheets. 

5. Failure to keep tutoring appointments. 

6. Violation of University policies regarding academic honesty. 

7. Disruptive behavior that calls unfavorable attention to the tutor as a representative of 
the Academic Support Program for Student-Athletes, the student-athletes or the 
University. 

PAYMENT 

1. Pay rate is established on an hourly basis. No additional pay is granted for 
simultaneously tutoring a number of students during a given time period. No 
additional pay is granted for preparation time outside of your scheduled hours unless 
an academic counselor has requested your services for a special assignment. 

2. All time for tutoring must be submitted on the appropriate form. Your times must be 
consistent with the Daily Tutoring Summary forms for that pay period; any 
irregularities in times will not be honored. Time sheets without signatures cannot 
be submitted for payment. 

3. Time sheets should be turned in by noon on Friday of the pay period ending the 
following Sunday. If you tutor on Sunday, you should anticipate your Sunday hours 
for that pay period and turn in your time sheet on Friday. Time sheets turned in 
late will be held until the next pay period. 
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4. Paychecks will be issued only on a Direct Deposit basis; two weeks following the day 
time sheets were submitted. (See the Tutor Board in the resource room for Pay 
Schedule and consult the Fall Calendar at the end of this handbook, Appendix A). 

RULES AND POLICIES 

TUTOR DUTIES/REQUIREMENTS 

Tutoring is similar to any other employment opportunity. As such, the following are required: 

• All tutoring must be done at the Academics Center. 
• Arrive promptly for all sessions. 
• Be in the room assigned to you. If no student is in the room with you, leave the door 

open and be accessible. If you are doing some of your own work, remain ready to 
tutor. 

• In the event that you must miss a tutoring session, it is your responsibility to find a 
substitute (get names, schedules and numbers from the posted tutor list) and inform 
the tutor coordinator of that substitution. In extreme cases, alert the tutor coordinator 
of your absence so the coordinator can inform students. 

• Work only the hours assigned or requested. The tutor coordinator assigns all tutor 
hours. Neither students nor tutors may make appointments for private sessions 
without the express approval of a counselor. 

• Wait 15 minutes for special appointments, and then ask a full-time counselor if you 
should leave. 
Document the no-show on your tutor report form. 

• Properly fill out and turn in the Daily Tutoring Summary forms and time sheet. 

NO SHOW POLICY 

If a number of weeks go by and not many students have been showing up to seek your 
tutoring services, we may reduce the number of nights/hours you work and/or make you an 
on-call tutor. An on-call tutor would be used on an appointment basis only when requested 
by the student through his/her counselor. 

TUTOR REPORT FORMS 

Fill out a Daily Tutoring Summary for each tutoring session, even for no-shows. Please use 
black pen or dark pencil and legibly write out each student's full name, sport and course. 
Return these sheets to the appropriate box in the break room (See sample forms, Appendices 
B and C). The hours on your time sheet are verified by these reports. All tutorials MUST 
be scheduled by Sherron if pay is expected! 
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TIME SHEETS 

Properly fill out time sheets and return them to the appropriate box in the break room. Use 
the guide on the back of the time sheet to determine fractions of hours. Time sheets are due 
no later than noon on the Friday nearest the period ending date for that pay period. Early 
submissions apply around holidays. 

CONFIDENTIALITY 

Tutors are to maintain confidentiality in all areas regarding student-athletes. You may discuss 
a student's academic concerns only with the student and the academic counselors. You may 
not discuss the student's academic concerns with other students, faculty or members of the 
media. This would be a violation of the student's right to privacy under the Buckley 
Amendment. 

FACULTY CONTACT 

Tutors are not to contact a faculty member or graduate assistant regarding a student's work. 
If you feel it is absolutely essential that you do so, contact the student's academic counselor 
for approval. 

PLAGIARISM 

Tutors are not to prepare the student's work or encourage plagiarism in any way. Should a 
student-athlete make such a request, or if it appears he/she may be involved in inappropriate 
activities, please bring it to the immediate attention of the tutor coordinator. 

NCAA/UNC ACADEMIC HONESTY POLICY FORM 

As a tutor for the Academic Support Center for student-athletes, you are required to carefully 
read, sign and date the NCAA/Academic Honesty Policy Form. The form provides 
guidelines that should be followed throughout your employment with the Academic Support 
Center. It is a statement indicating that tutors will abide by all UNC and N C A A guidelines as 
articulated by the Academic Support Program for Student-Athletes. Failure to comply will 
result in immediate termination of employment. 

TUTOR DEPENDENCY 

Tutor dependency is actively discouraged. Tutors should help the student learn for 
him/herself. This may involve working on study skills. 

EVALUATIONS 

Tutors are not evaluated by the grades of their students, but rather by their own performances 
in teaching and directing students. You will be asked to complete an evaluation of our tutor 
program and likewise the students will have the opportunity to evaluate the tutoring program. 
WEATHER POLICY 
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If we are experiencing bad weather or may have the threat of bad weather, please call 962¬
9536 after 5pm, and a message regarding our plans for the evening operation of the building 
will be stated. 

PARKING POLICY 

Night tutors can park in the S-8 lot in front of the Kenan Field House after 5:00pm. No 
parking fines are issued after that time except during special events. Those who must report 
to work between 8:00am and 5:00pm are subject to ticketing if they park in the S-8 lot. 
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EDUCATION SESSION FOR DEPARTMENTAL 
TUTORS/MENTORS/MONITORS REGARDING 
NCAA REGULATIONS 
Updated 7/9/04 

Representative of Athletics Interests/Institutional Staff Member (Bylaw 13.02.12): 
An individual, independent agency, corporate entity or other organization that is known by the 
athletic administration to: 
• Have participated in promoting the institution's athletics program 
• Have made financial contributions to the athletics department or booster organization 
• Be assisting or to have been requested by the athletics department staff to assist in the 

recruitment of prospects 
• Be assisting or to have assisted in providing benefits to enrolled student-athletes or their 

families 
By virtue of you being paid by the athletic department even if you work 2 hours a week, you 
are considered an institutional staff member. Institutional staff member includes an individual 
who performs work for the University or the Athletics Department, even if the individual is a 
student (e.g. student manager, student trainer) and/or does not receive compensation from 
the institution for performing such services. Once an individual is identified as such a 
representative, he/she retains this identity indefinitely. (Bylaw 13.02.13) Others considered in 
this category are coaches, professors, other students and student-athletes, secretaries, etc. 

Unethical Conduct (Bylaw 10.1) 
Unethical Conduct by a current or former institutional staff or a prospective or enrolled 
student-athlete member may include, but is not limited to, the following: 
• Refusal to furnish information relevant to an investigation of a possible violation 
• Knowing involvement in arranging for fraudulent academic credit or false transcripts for a 

prospective or an enrolled student-athlete 
• Knowing involvement in offering or providing a prospective or enrolled student-athlete 

an improper inducement or extra benefit, improper academic assistance or improper 
financial aid 

• Receipt of benefits by an institutional staff member for facilitating or arranging a meeting 
between a student-athlete and an agent, financial advisor or a representative of an agent or 
advisor. 

Academic Fraud and Academic Offense 
The differences between academic fraud and an academic offense determine whether or not 
the incident must be reported to the N C A A or not. An institution is required to self report a 
violation of Unethical Conduct if an institutional staff member (e.g. coach, professor, tutor, 
etc) is knowingly involved in arranging fraudulent academic credit for a prospect or an 
enrolled student-athlete. An example of this would be if an institutional staff member is 
involved with assisting a student-athlete in obtaining grade changes in course work or typing a 
paper for a student-athlete; and if a student-athlete receives improper academic assistance 
from an institutional staff member, regardless of credit obtained. 
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An institution is also required to self-report a violation if a student-athlete knowingly becomes 
involved in arranging fraudulent academic credit. An example of this would be if a student 
were to purchase a term paper off the Internet and turns it in for course credit. (e.g. "Apex-
Termpapers.com") Also if a student-athlete cheats, does not get caught and it is later 
determined that he/she cheated. 

Other examples are: 
• Signing a student-athlete's name on an attendance sheet in a course where 

participation/attendance is part of the final grade. 
• Preparing and typing papers for student-athletes. 
• Obtaining a fraudulent medical excuse on behalf of a student-athlete for the purpose 

of obtaining extensions to take exams and contacting faculty members in connection 
with the extension. 

If a student-athlete commits an academic offense (e.g. cheating on a test, plagiarism on a term 
paper and gets caught) with no involvement of an institutional staff member, the institution is 
not required to report a violation; however, this incident as well as those above must be 
addressed through the University Honor Court system. 

If you become aware of anything that appears to be unethical even if it is merely a rumor, we 
would like for you to make us aware. Any violation that goes unreported may cause huge 
problems in the future. The penalties will certainly be greater than if the self-report was made 
at the time of the incident. Keep in mind that cheating that does not provide enough 
assistance to enable a student-athlete to pass the course does not lessen the violation. Also, 
improper assistance provided to a student-athlete who is not specifically assigned to you does 
not diminish the seriousness of the violation. 

Extra Benefits (Bylaw 16.02.3) 
An extra benefit is any special arrangement by an institutional employee or a representative of 
the institution's athletics interests to provide a student-athlete or the student-athlete's relative 
or friend a benefit that is not expressly authorized by N C A A legislation. Receipt of a benefit 
by student-athletes and their relatives or friends is not a violation of N C A A legislation if it is 
demonstrated that the same benefit is generally available to all of the institution's students or a 
particular segment of the student body. 

Bylaws and Interpretations of incidences that constitute an extra benefit: 

1. Typing a paper for a student-athlete or paying the typing costs. 

2. Professor providing special study materials only to student-athletes. 

3. Professor offering special treatment to a student-athlete and providing a grade for 
eligibility purposes. 

4. Professor giving a grade that the student-athlete did not earn. 
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5. Providing library books or other research materials to the student for purposes of writing 
a paper. 

6. We are permitted to purchase textbooks for a student-athlete on scholarship. This does 
not include course supplies (e.g. calculators, notebooks, art supplies or other study 
materials not specified on the course syllabus). Students may come to you unprepared and 
you may want to help by providing them with a notebook and other materials that you 
thought would help them pass the course. This would not be permissible although you 
may certainly make a strong suggestion that they bring these materials to your next 
session. 

7. Providing student-athletes with disks in the computer lab is not permissible no matter 
what kind of a bind they are in with their course work. Another issue with disks could 
come up that borders on the line of academic fraud and that is, if a student turns a paper 
in to you on disk and not a hard copy asking for you to proof it. Corrections may not be 
made directly on the document saved on the disk. 

8. Use of a copy machine only for student-athletes is prohibited. 

9. Use of a fax machine only for student-athletes is prohibited. 

10. Printing long documents should be carefully monitored. 

11. An institutional staff member may not provide payment of any expenses (e.g. room, 
board, transportation etc.) for friends or relatives to visit a student-athlete at the institution 
where he or she is enrolled. 

12. An institution may not provide the student-athlete with an automobile, under any 
circumstances. However, staff members may provide reasonable local transportation to 
student-athletes on an occasional basis. Any place beyond the local area would not be 
permissible even if the student-athlete provides reimbursement of expenses. (A University 
student who is also a part-time employee of the athletic department and is an established 
family friend of a student-athlete may continue to provide transportation and occasional 
home meals to the student-athlete based on the individual's preexisting relationship.) 

13. A student-athlete or the entire team in a sport may receive an "occasional meal" from an 
institutional staff member or booster/representative of athletics interests under the 
following conditions: 
• If provided by a booster, the meal must be provided in the booster's home. It may, 

however be catered. 
• If an institutional staff member provides the meal, it may be at a restaurant, but must 

be in the locale of the institution. 
• In either case, the booster or the staff member may provide reasonable local 

transportation to the student-athletes to attend the meal. 

• Meals must be restricted to infrequent and special occasions 
• Most importantly, the staff member or booster must notify the compliance 

office, receive permission to provide the meal, and complete the necessary 
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paperwork. This must occur PRIOR to the meal. Failure to follow this policy 
could result in an NCAA extra benefits violation. 

14. A student-athlete may not receive a special discount, payment arrangement or credit on a 
purchase or a service from an institutional staff member or a representative of athletics 
interest. 

15. A student-athlete may not receive services (e.g. movie tickets, dinners, use of car, etc.) 
without charge. 

16. It is not permissible to allow a student-athlete to use a telephone or credit card for 
personal reasons without charge or at a reduced cost. 

17. An institutional staff member or representative of athletics interest may not provide a 
student-athlete with a loan even if the student-athlete plans to repay the loan. 

18. An institutional staff member may not arrange for another individual to provide benefits 
for an enrolled student-athlete and/or their relatives and friends. 

Additional Information 
Complimentary Tickets — An institution may provide four complimentary admissions per 
home and away contests to a student-athlete in the sport in which he/she is participating. 
However, admissions shall be provided only through a pass list for individuals designated by 
the student-athlete, and "hard tickets" shall not be issued. 

Assisting with Writing a Paper - Do's and Don'ts 

I. How to begin without an idea 
• 50% of the paper is what you do before you write 
• Review the assignment together on the syllabus and underline key points in the 

assignment. 
• Talk to the student about the main idea and what 3 points they want to make 
• Ask a series of questions until he/she has developed a thesis and an argument 
• Students should be taking notes during the brainstorming discussion rather 

than the tutor. Although the tutor may write on a separate sheet of paper 
(i.e. mapping, outlining), but the tutor must keep the paper 

II. How to assist with research 
• A tutor may go to the library with the student to teach him/her how to find 

research materials and point them in the right direction. 
• A tutor may not provide library books or other research materials to the 

student for purposes of writing a paper. 
• A tutor may teach a student how to use the Infotrac and how to choose the 

best articles rather than the first 3 on the list. 
• A tutor may teach a student how to research a topic on the internet by helping 

them to come up with good search words. 
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• A student must take their own notes on the research; however, a tutor 
may discuss the material. 

• A tutor may teach a student how to look beyond the internet for resources. 
• A tutor may help a student determine if the source is reliable for the 

assignment by teaching them how to think critically about sources. 
• A tutor may recommend books and experts within the area they are writing 

about to talk to. 

III. How to Assist in the Writing Process 
• Teach a student how to structure a paper with an outline. 
• Teach a student how to skim the resource and put the material into their own 

words. 

• Have them talk about what they want to say as they are writing. Use a tape 
recorder if a student is having trouble remembering his/her thoughts. A tutor 
should never be writing on a student's paper during any stage of the 
paper. 

• Have the student read what he/she has written out loud to see if it makes 
sense and to listen for mistakes. 

• Teach them how to properly site resources used within a paragraph. 

IV. Proper Ways to Proofread/Edit a Paper 
• A tutor should never take a pen to the student's paper. 
• Do not circle misspelled words or punctuation. 
• Do not let a student drop off a paper for you to proofread and return in 

an hour. 
• Do not read papers from a student's disks or laptops, only from 

printouts. 
• Review the structure of their paper to be sure that they have a good thesis and 

argument. 
• Review their works cited according to the appropriate style manual. 
• In parts of the paper that do not flow, ask the student to talk about what 

he/she meant to say. 
• Have the student read the paper out loud and listen for mistakes. 

TUTORING TECHNIQUES 

TOOLS FOR T H E TUTOR SESSION 

Course Syllabus 

• Review the syllabus with the student to identify requirements of the course, test dates, 
and assignment deadlines. 

• Discuss use of tutoring surrounding these dates for test readiness, emphasizing that 
last-minute tutor sessions are useful only for cursory review. 
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Class Notes, Tests, and Homework Assignments 

• Review notes, old tests, and homework with the student to pinpoint the student's 
strengths and weaknesses in the course. 

• Assist the student in effective note taking. 

• Review incorrect and correct answers from old tests or homework assignments. 

Textbook 

• Help the student to read actively. 
• Analyze a section of the text with the student, asking him/her to look for major 

themes. 

GUIDELINES FOR WORKING WITH STUDENTS 

Student Involvement 

• Emphasize the importance of student involvement in the learning process: advance 
preparation, effective note taking, active listening, and class participation. Repeatedly 
remind students of the negative effects of procrastination and last minute efforts. 

• Involve the student in the discussion of material and explanation of problems. Your 
goals are to guide rather than teach, show rather than tell, and question rather than 
lecture. 

Communication 

• Listen actively to the student--what he/she is saying and how he/she is saying it. 
• Ask open-ended questions that elicit conversation. 
• Follow the student's pace, slowing down if necessary. 
• Observe how the student approaches a problem; this pinpoints where you need to 

begin with the student. 
• Report any problems or concerns to one of the academic counselors. 

Encouragement 

• Be supportive of students, especially those who appear lost or frustrated. 
• Reinforce positive academic behavior; give reassurance for efforts and improvements 

made. 
• If you are confronted with a problem that is more emotional than academic in nature, 

inform the academic counselor for that student's sport. 
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APPENDIX A 

Spring pay periods and pay dates will be posted at the beginning of the spring 
semester. 

University Holidays 
During Fall Semester 2007 & 

Spring Semester 2008 

Labor Day September 3, 2007 (Mon) 
Fall Break October 8-19, 2007 (Thu, Fri) 

Thanksgiving November 21-23, 2007 (Thu, Fri) 
Martin Luther King Day January 21, 2008 (Mon) 

Spring Break March 10-14, 2008 (Mon-Fri) 
Good Friday March 21, 2008 (Fri) 

See back of time sheet for table to round minutes worked to nearest one-tenth hour 

Tutor Handbook Page 15 



EXHIBIT 5B 



August 14, 2008 

Dear Mentor: 

Welcome to the staff of the Academic Support Program for Student-Athletes at the University of North Carolina. I 
am excited that you have joined us in our efforts to provide professional and high quality academic support to our 
student-athletes. 

Your job as a mentor carries with it a great amount of responsibility and challenge. Our students run the full gamut 
in terms of ability, motivation, and areas of interest. As a mentor you can help the students reach their full 
potential. However, please keep in mind that student-athletes neither gain special privileges nor lose basic rights. 
They are to do their own work and reap the consequences, positive or negative. Likewise, they do not forfeit their 
right to confidentiality regarding their academic progress. The ethics and integrity which guide your own academic 
work fully apply here in the Academic Support Program for Student-Athletes. 

This handbook is designed to help you understand our mentoring program and to clarify your role. Please read it 
thoroughly. If you have any questions, please feel free to ask our mentor coordinator or any full-time staff member. 
They are available to assist you at any time. 

Over the years our program has become one of the finest in the country. A key ingredient to our success is having 
a staff of mentors committed to quality education. I appreciate your contributions to improving upon our tradition 
of academic excellence. 

Best wishes for an enjoyable and rewarding experience. 

Sincerely, 

Robert Mercer, Director 
Academic Support Program for Student-Athletes 

ACADEMIC CENTER HOURS OF OPERATION 

Monday-Thursdays 8:00am to 5:00pm & 7:00pm to 10:00pm 
Fridays 8:00am to 5:00pm 
Sundays 7:00pm to 10:00pm 
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MENTOR POLICIES and PROCEDURES 

Requirements 
Mentor ing is similar to any other employment opportunity. A s such , the following are required: 

• Fol low the rules and regulations of the Academic Support Center for Student-Athletes 
• Arr ive on time for all sess ions . If you will be late, p lease cal l the Mentor Coordinator. 
• B e in the room ass igned to you. 
• In the event you must miss a mentoring sess ion , p lease inform the Mentor Coordinator so he 

or she can make alternative arrangements. 
• Work only the hours ass igned or requested. T h e Mentor Coordinator ass igns all mentor hours. 

Neither student nor mentors may make appointments for private sessions without the 
expressed approval of the Mentor Coordinator. 

Release and Dismissal 
A mentor may be terminated for any of the following reasons: 

1. Fai lure to uphold the general duties of a mentor as outlined in the handbook, including 
repeatedly failing to turn in feedback forms. 

2. Fai lure to observe the rules and regulations of the A c a d e m i c Support Program for Student-
Athletes. 

3. Falsif ication of t ime sheets . 
4. Fai lure to keep mentoring appointments. 
5. Violat ion of University pol icies regarding academic honesty. 
6. Disruptive behavior that cal ls unfavorable attention to the mentor as a representative of the 

Academic Support Program for Student-Athletes, the student-athletes, or the University. 

Pavment/Timesheets 
1. P a y rate is establ ished on an hourly basis. No additional pay is granted for simultaneously 

mentoring a number of students during a given time period. No addit ional pay is granted for 
preparation time outside of your scheduled hours unless the Mentor Coordinator has 
requested your serv ices for a spec ia l assignment. 

2. Al l t ime for mentoring must be submitted on your t imesheet. You r t imes must be consistent 
with the Feedback Form for that pay period as wel l . Any irregularities in t imes will not be 
honored. Time sheets without signatures can not be submitted for payment. 

3. Please fill out your time sheet neatly and properly! (See Sample) Leave them in the 
appropriate box in the break room. T ime sheets are due no later than NOON on the Friday 
nearest the period ending date for that pay period. Early submiss ions apply around the 
hol idays. P lease round hours to the tenth and SIGN your time sheet. Any time sheets turned 
in late will be held until the next pay period. P L E A S E W R I T E N E A T L Y ! Any falsification of 
t imesheets will result in termination of employment. 

4. Paychecks will he issued only on a Direct Deposit basis two weeks following the first day 
time sheets are submitted. (See board located in the Tutor R o o m for Pay Schedule) . 

Mentor Handbook Page 2 



Confidentiality 
Mentors are to maintain confidentiality in all areas regarding student-athletes. Y o u may d iscuss a 
student 's academic concerns only with the student and academic staff. Y o u may not d iscuss the 
student's academic concerns with other students, faculty, or members of the community or media. 
Th is would be a violation of the student's right to privacy under the Buck ley Amendment . Any  
question to the breach of a student's confidentiality will result in termination of employment 

Feedback Forms 
Y o u must complete and submit feedback forms electronically. (See Sample) Y o u will not be paid for 
hours worked unless there is feedback corresponding to the recorded hours. They do not only serve 
as a record for hours worked but become a part of the student-athletes permanent file. Feedback 
forms need to be written for a "professional" audience. T h e s e will be read by academic staff 
members and coaches . P l e a s e be extremely detailed in your comments . Even if you have a face to 
face conversat ion with a staff member , you still need to submit a feedback form. Feedback forms are 
due by NOON the day following your meet ing. The sooner the better. Fee l free to utilize any of the 
computers in the academic center to complete your feedback form. 

No Shows 
Wai t 30 minutes and then check in with the Mentor Coordinator to s e e if you should leave (or use 
best judgment). M a k e sure to document on your feedback form and record 30 minutes on your 
t imesheet. 

NCAA/UNC Academic Honesty Policy Form 
A s a mentor for the A c a d e m i c Support Center for Student-Athletes, you are required to carefully read, 
s ign , and date the N C A A / A c a d e m i c Honesty Pol icy Form. The form provides guidel ines that should 
be fol lowed throughout your employment with the Academic Support Center . It is a statement 
indicating mentors will abide by all U N C and N C A A guidel ines as articulated by the Academic 
Support Program for Student-Athletes. Failure to comply will result in immediate termination of  
employment 

Evaluations 
Y o u will meet periodically with the Mentor Coordinator to evaluate the effect iveness of your mentor 
meet ings. Y o u will a lso be required to fill out an end of the semester evaluat ion form on your mentee 
and the mentor program. Y o u are not personal ly evaluated by the grades of the students, but rather 
by your own performances in mentoring the students. 

Parking 
Day: W e will not provide parking tickets for daytime tutors. Y o u will be responsible for covering your 
own parking expenses . 

Night: Mentors can park in the S -8 lot in front of the Kenan Field House after 5:00pm. No parking 
f ines are issued after that t ime except during specia l events. It is a first come , first serve basis, so 
spots are limited. Y o u can also park on Stadium Drive or any other eligible parking lots. W e will not 
provide parking tickets for the R a m ' s Head Parking Garage . 
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Copies/Printing 
Fee l free to make copies on the copy machine that are academic related. Any quest ions as to what 
this includes, p lease ask the Mentor Coordinator. The code is 9821 0923. 

Y o u may also take advantage of using our computer lab and free printing for feedback forms, 
academic related materials, etc. 

Weather 
A d v e r s e Weather Hotline: 843-1234 
If we are exper iencing bad weather or have the threat of bad weather, p lease cal l the Mentor 
Coordinator for detai ls of the day 's meet ings. If unable to reach, call 962-9536 after 5pm. A message 
regarding our plans for the evening operation of the building will be stated. 

Announcements 
P l e a s e check your emai l and mail box periodically for important notes and announcements from the 
Mentor Coordinator. 

Dress Code 
The A c a d e m i c Center is a professional p lace of work. Even though you are working with students, 
our office is a place of bus iness and a direct representation of the Athletic Department and University. 
Al though formal bus iness attire is not necessary , p lease abide by the following dress code: 

Accep tab le : 
• Teacher /Bus iness /Spor t C a s u a l 

Not Acceptab le : 
o Low cut (c leavage baring), midriff exposing shirts or d resses 
o St rapless shirts or d resses 
o High cut (rear-end baring) shorts, skirts, or d resses 
o Excess ive ly torn or worn blue jeans 
o Clothes denoting inappropriate m e s s a g e s or logos 

Behavior 
Do not engage in "extra-curricular" activit ies with your mentee. 
P l e a s e refrain from using or al lowing your mentee to use foul language. 

Cell Phones /Non-Academic Websites 
T h e s e items are P R O H I B I T E D during your mentor meet ings. This includes mentees and mentors. 
O n R A R E occas ions , a cell phone must be answered. A s a mentor, p lease do this in a professional 
manner. A l s o , there are t imes when mentors are waiting to help mentees. P l e a s e D O N O T use this 
t ime to text message , a c c e s s non-academic websi tes, or use headphones to listen to music. This is 
N O T the example we are trying to set for our student-athletes. 
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What is a Mentor? 

Although the concept of mentoring has been around for many years, everyone seems to have his or 
her own definition. Webster 's def ines a mentor as a "trusted counse lor or guide, a tutor or coach. " 
T h e word "mentor" has its origins in Greek mythology. In the tale of O d y s s e u s , when Odysseus went 
away on his famous 10 year odyssey , he entrusted his son, Te lemachus , to his friend and advisor, 
Mentor. In O d y s s e u s ' absence , Mentor served as guardian, teacher, and father figure to 
Te lemachus . 

T h e Academic Support Program for Student-Athletes sees a need for academical ly at-risk student-
athletes to receive extra help from one person to develop skills necessary to succeed in col lege. 

This program pairs an academica l ly at-risk student-athlete with a skil led mentor to address general 
co l lege survival skills as wel l as speci f ic academic needs. T h e mentor provides guidance or advice 
by example and through practice to the mentee. Mentors will help to facilitate the student-athlete's 
transition through chal lenging per iods in their academic exper ience. T h e mentoring process, if it is to 
be successfu l , must be done with a high degree of enthusiasm, confidentiality, and unconditional 
posit ive regard for the mentee. 

Student-athletes could be identified as at-risk by the Academic Support Program for Student-Athletes' 
staff for many reasons such as a poor high schoo l academic background, a d iagnosed learning 
disability, difficulty adjusting to the academic rigors of U N C - C H , etc. 

T h e purpose of this program is to introduce the at-risk student-athlete to the skil ls he or she will need 
to become a success fu l student at U N C - C H and to help the student-athlete to incorporate these skills 
into his or her individual learning style. The ultimate goal of the A c a d e m i c Support Program for 
Student-Athletes is to produce independent, responsible, and confident learners. 

Purpose of the Mentor Program 

Characteristics of a Mentor 

effectively with others 
• Recogn i ze exce l lence and 

• Listen to and communicate 

encourage it 
• Like to help others 
• Recogn i ze when others require 

posit ive role model 
• Wi l l ingness to share knowledge, 

independence 
• T e a c h , guide, coach , and be a 

skil l , and exper ience 
• Cha l lenge for posit ive change to 

support, direct ass is tance, or 

e 

e 

Ability to take initiative 
Maintain confidentiality 
S e n s e of humor 
Wi l l ingness to learn 
Ability to interact with individuals 
of different soc ia l , cultural, 
economic , and 
educat ional backgrounds 
Organ ized , efficient time 
manager 
Respons ib le 
Rel iable 
Work as part of a team 

occur 
• Pat ience 
• Enthus iasm 
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Mentoring a Student-Athiete 

It is important to understand what being a student-athlete at the Division I level of the National 
Col legiate Athletic Assoc ia t ion is all about. 

S o m e student-athletes lack the proper preparation for col lege work from high school . There are 
extreme demands on the time of a student-athlete with practice, travel, team meetings, and 
academics . There are a lso the pressures of winning and losing, eligibility concerns, family demands , 
and the list goes on. 

A s you come to know your mentee, you will learn which pressures are caus ing which results. Th is 
can be a great breakthrough in formulating how to best work with your mentee. 

Examp le daily schedu le : 
6-8am Weights 

8-11 C l a s s 

11-12 Lunch/Break 

12-2 Tutor Sess ions /Meet ings at A C 

230-6 Pract ice/Fi lm 

6-7 Dinner 

7-10 Study Table 

Mentor Handbook Page 6 



MENTOR MEETINGS 
Mentors will meet with their mentee in duration and frequency designated by the Mentor Coordinator. 
The following sect ion will guide you through working with a mentee: 

FIRST MEETING: 

• Exchange contact information—A M U S T ! ! ' Emai ls , phone, everything! 

• Get to know each other. Here are some good communicat ion starters: 

o W h e r e are you from? Tel l me about your family. 
o What posit ion do you play, how is practice go ing? W h y did you pick U N C ? 
o What was high schoo l like for you? How is it alike/different from col lege? 
o Hardest /easiest c l ass? 

• Reiterate the at tendance policy and how the mentee M U S T contact you if they are going to 
miss /be late for a meet ing. W e need to avoid L A T E S / N O S H O W S at A L L C O S T S ! ! ! 

• Expla in your r o l e - h o w you can help them throughout the course of the semester . 

• Rev iew your set meet ings t imes for the week. Y o u can explain meeting length depends on 
how much work they have for the week and how efficiently they complete ass ignments. 

• R E Q U I R E mentee to bring all syl labi, A c a d e m i c Planner, 3-ring binder, and c lass materials to 
e a c h meet ing. This is E S S E N T I A L ! ! 

• G o over each syl labus. M a k e sure mentees have an understanding of: what their professor 's 
names are, grading sys tem, when ass ignments are due, criteria of ass ignments , absence 
policy, late work policy, etc. N A M E S especial ly. Fee l free to hi-lite. 

• With syl labi, note which days student will miss due to competit ion. Encourage student to 
speak with professor about these absences IN A D V A N C E ! 

• Util ize syl labi to help students organize responsibil i t ies (academic, athletic, and personal). Fill 
in t ime management dev ices (preferably in penci l in case of changes) . Start with the monthly 
ca lendars for the whole semester . Mark in dates for tests, qu izzes , projects, papers, 
presentat ions and even extra obligations such as game schedu le and C R E E D meetings. 

• Fill in those s a m e dates in the weekly planning sheets . 

• Start on any ass ignments 
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REGULAR" MEETINGS: 

1. Promote TIME MANAGEMENT 
C h e c k the monthly ca lendar for important upcoming dates. P lan for each week. G o through each 
sy l labus to plan and list readings and ass ignments for the week. Refer to the calendars and syl labi 
every meet ing. 

2. Promote C L A S S RESPONSIBILITY 
C h e c k B lackboard and emai l for professor messages , announcements , and to a c c e s s 
pr intouts/assignments for c lass . St ress the importance of c lass at tendance, behavior in c lass, respect 
of p ro fessors /academic staff, encourage and motivate students to strive for improvement and 
exce l lence, a lways! Record and report any grades or teacher comments you actually see or hear. 

3. Promote PROFESSOR COMMUNICATION 
If your mentee has any quest ions or concerns about c lass /grades, facilitate how to communicate in 
person and via emai l to faculty/staff. 

4. Promote ORGANIZATION 
S p e n d 5-10 minutes organizing each sect ion of the notebook and filing away any loose papers. 

5. Promote and facilitate DAILY WORK. 
Rev iew c lass notes, lecture, and text materials every day. C h e c k to make sure the student-athlete is 
taking notes in their c l asses . G o ahead and start on upcoming ass ignments . Do not neglect reading 
ass ignments in c lasses just because a paper is due. 

6. Promote A C A D E M I C S K I L L S through Daily Work. 
Record any progress or lack thereof made in the following areas that could be a red flag for learning 
def ic iencies. 

a . Writing Ski l ls 
b. Note Taking 
c. Tes t Tak ing 
d. Read ing Comprehens ion 
e. Study Ski l ls 
f. S t ress Management 
g. Test Anxiety 
h. Any other def ic iencies that may interfere with the student-athlete's ability to do his/her 

best academic work 
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ACADEMIC SKILLS 

Note Taking 

Test Taking 

Writing Process 

Reading Textbooks 

Study Strategies 
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'Crisis' Management 

How will you handle the following? 

• Unknown ass ignment or quiz 

• Mentee didn't do what you asked them to do from previous sess ion 

• Bad grade after a lot of t ime/work was spent 

• G o o d grade after a lot of t ime/work was spent 

• Continual ly on non-academic websites/won't turn off cell phone 

• Y o u know they didn't do work "individually" 

• Severa l items due for different c l asses at the same time 

• Unc lear about what directions were given for particular ass ignments 

My mentee made the following comment What should I do? How should I respond? 

• I hate this/I give up/I'm not going to do well anyways. 

• I'm done, I a l ready did it. 

• Y o u my 'n * * * * * ' . 

• I'm so tired. 

• S e e I didn't study and I did just fine. 

• Jokes around/plays off a ser ious issue. 

• The teacher just doesn' t like me. Mentor Handbook Page 10 



TOP TIPS for Mentors: 

it isn't how much you know. It is how much they know you care. 
Get to know the kids, it helps build trust. Find out their mom and dad's names, brothers and sisters, etc. Always threaten 
to call mom if they don't listen to you! Be interested in their sport and other parts of their life. Don't be all business all the 
time. Take a few minutes every session to see what's up with them. Only iet them complain for a few minutes. 

Maintain a professional relationship with the mentees; let them know that you have high expectations from the  
beginning and create an environment where they are accountable for themselves, their work, and you. 

These kids do a lot of things wrong, but they also do a lot right. Remember to teli them how good they did when 
something goes well. 

IF POSSIBLE—Make sure they complete assignments that are due the next day before the end of a tutoring session, if 
you know they are going to have a difficult time actually completing it after they've left the building. 

DO NOT FORGET to switch contact information. Get more than one method (cell phone and emaii). Get their football 
number and let them know you want it so you can cheer for them at games. 

Never accept "I did it already" for face value; ask to see the evidence! 

When trying to write papers, form outlines, or brainstorm ideas for things (i.e. presentations, papers), have the guys talk it 
out with you, but always have a pen or dry erase marker in hand to jot down ideas as they say them. This way, they can 
see all the ideas they came up with without having to try to recall them all from memory. Then, take these ideas and 
apply them to the outline or whatever it is you're helping them with. 

Don't create a situation where the guys are becoming too needy or dependent upon you. You want them to be 
accountable for their work and feel a sense of accomplishment. This sense of accomplishment leads to both 
confidence in themselves and motivation for future assignments/success. 

Be flexible! Plans can change quickly. Some things may not work getting the idea across. Be willing to go with it and try 
different things to get the info across to the guys. 

Always ask 'why', Don't just ask, "Does that make sense? Do you understand? They can tell you 'yes' without having a 
clue why. Always, always, always ask 'why', but also always be willing to take the time (and by time, sometimes it takes 
several minutes) to let them formulate and talk out their explanations until they come to whatever conclusion they reach 
themselves. You may have to prompt them a little by repeating something they just said and letting them finish or 
rephrase the thought, but make them explain it to you. BE PATIENT! 

Break down assignments in multiple ways, to ensure that each individual student understands what they have to do. (i.e. 
on the board, on their calendar, and/or in their notes). Don't just tell them that we expect them to be organized; actually 
hold them accountable by checking their assigns/folders daily before they can leave. 

Never ever ever forget to be straight with the guys. Don't sugar coat things. Due dates are due dates, and stuff has to get 
done. That's just the way it is. Also, celebrate every achievement even if it is little. 

When you sense that your guys need a break and are losing attention to what they're doing let them take a break and 
come back. Summer session is quite tedious. I think it might be a good idea to reward your guys for working hard by 
giving the last 5 or 10 min of every hour as a break. This might also eliminate urges to get on facebook or cell phones 
during "our time". 

Try to use a positive tone as much as possible when making corrections/suggestions. They are already self conscious so 
they need encouragement as much as possible 

Never fall for flattery. They usually want something. 
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MENTOR DOs and DON'Ts 
1. Never do any of the mentee's work or work harder than the mentee. 

• Do help assist the mentee with learning process and class assignments. 
• Should a student-athlete make such a request, or if it appears he or she may be involved in 

inappropriate activities, please bring it to the IMMEDIATE attention of the Mentor 
Coordinator. 

2. Never assume the student-athlete did it 
• Do ask to see "evidence" the student-athlete completed an assignment 

3. Never see or email the instructor in place of the student. 
• Do talk to the Mentor Coordinator about possibly contacting or getting more information 

from a professor 

4. Do not discuss your mentoring sessions, including a student-athlete's academic 
performance or grades, with anyone other than an Academic Support Program for 
Student-Athletes' staff member. 

• Do feel free to see or talk to the Mentor Coordinator with any questions, comments, or 
concerns regarding your mentee or the mentor program. 

5. Do not withhold information on your mentee from an Academic Support Program for 
Student-Athletes' staff member. 

• Please let the Mentor Coordinator know the "truth and nothing but the truth" when it comes 
to any part of your mentee's academic performance or behavior (feedback forms included). 

6. Do not dress or act inappropriately in the Academic Center. 
• Please dress in a manner appropriate for a professional environment 
• Please abide by the rules set forth by the staff and this handbook. 

Mentor Handbook Page 12 



EXHIBIT 6 



Course Descriptions and Grades 

Student-Athlete Course Grade Course Description (from University Bulletin) 

EDIJC 
(Spring 2008) 

C O M M 

(Spring 2009) 

C O M M 

(Summer 2009) 

AFRI 

(Fall 
2008) 

A F A M 
(Summer 2009) 

S W A H 

(Summer 2009) 
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Honor Court 

Record 
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Student Guide to English 100,101, and 102/102i 

Welcome 
Welcome to Carolina and to UNC's Writing Program! Our department is home to scholars 
specializing in English and Comparative Literature with a rich variety of interests and a distinct 
tradition of excellence. Your first introduction to the members of our department will likely be 
through our Teaching Fellows (graduate students who routinely teach a large number of our 
composition courses), Post-doctoral Fellows, or Faculty Lecturers. Graduate student instructors 
are common at many universities, especially large research universities, which have a special 
mission to prepare future faculty members. All rhetoric and composition instructors in our 
department have been specially selected and trained in writing pedagogy. Their training, 
coupled with their enthusiasm for teaching, make our Writing Program a nationally acclaimed 
model both for teacher training and for composition instruction. To find out more about the 
individual members of our department or general information about our Writing Program, please 
visit our web site at http://englishcompiit.unc.edu/writing. 

This guide is intended for students enrolled in sections of English 100, 101, 102/102t and is 
required by all composition instructors in the Department of English and Comparative Literature. 
The purpose of this booklet is to provide you with a useful resource that will help introduce you 
to the philosophy of our writing program, and it also provides the supplementary instructional 
materials you will need for your required writing courses. 

During the first week of class your instructor will distribute a syllabus outlining the course 
objectives, major assignments, due dates, and important policies you will need to understand 
and follow. You should think of your syllabus as a contract between you and your instructor. 
Becoming familiar with the information in this guide and in your syllabus are the first steps you 
can take towards success in your composition course. We expect all students in our writing 
program to understand these documents and abide by the policies within them. You are 
responsible for reading this guide in full, and you are encouraged to return to this guide and the 
course syllabus in order to obtain answers to any policy questions that might arise during the 
semester. 

If you have questions about the information in this guide or in your syllabus, your first point of 
contact should be your instructor. His or her contact information will be provided on the first-day-
of class and noted on your syllabus. Please be assured that your composition teacher and the 
Writing Program administrative staff are dedicated to providing you with high quality instruction. 
If you experience difficulties you can not resolve directly with your instructor, you may make an 
appointment in 202 Greenlaw to speak with someone on the Writing Program administrative 
staff. We will talk with you and with your instructor to help determine the best resolution for all 
concerned. 
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Please note that your instructor will use the policies outlined in this booklet and in the syllabus 
distributed at the beginning of the semester to determine your final grade in the class. Once 
your final grade is submitted, it cannot be changed. For further information on this policy, 
please see the "Grades" section below, and for an outline of Writing Program expectations with 
regard to evaluation, please see the descriptions in the "General Scoring Guide" below. 

Placement and Exemption 
Placement in or exemption from English 100, 101, or 102 is based on the Writing section of the 
SAT (administered March 2005 - present), the verbal section of the SAT (prior to March 2005), 
the SAT II Writing Subject Test (prior to March 2005), the ACT, or the Advanced Placement 
Language Test. 

For Students Testing During or After March 2005 
SAT 

WRITING 
ACT 

(English) 
AP 

(Language) 
PLACE INTO 

460 and below 19 and below 1 or2 English 100 

470-630 20-29 3 English 101 

640-670 30-31 4 or 5 English 102 

690 and above 32 and above Exempt 

For Students Testing Prior to March 2005 
SAT ACT SAT II AP PLACE INTO 

VERBAL (English) (Writing) (Language) 

470 and below 19 and below 560 and below 1 or 2 English 100 

480-650 20-29 570-700 3 English 101 

660-680 30-31 710-750 4 or 5 English 102 

690 and above 32 and above 760 and above Exempt 

When a student has taken more than one of the above tests, the Writing Program accepts the 
highest test score in order to determine placement. For example, if a student scored a 630 on 
the SAT Writing section, (English 101 placement) but scored a 5 on the A P Language test, the 
student would be placed into English 102 by virtue of the higher score. High test scores can 
indicate strong writing ability; they may also indicate that a student possesses strong reading 
skills, a good vocabulary, and knowledge of grammar and usage conventions. Regardless of 
test scores or placement, however, we find that all students benefit from further practice in 
writing for a university audience. English 100, 101, and 102/1025 provide this practice. 
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English 101 and 102 or 102i are university requirements and cannot be waived by the 
Writing Program or by any member of the English and Comparative Literature 
department. Credit for these courses must be awarded through SAT writing test scores 
(above) or by taking the courses themselves. These courses are prerequisites for ail other 
English courses. Ali students who have placed into English 101 or English 102/102i should 
complete this requirement during their freshman year. The portfolio examination is not available 
to rising sophomores, juniors or seniors who have not yet fulfilled the English Composition 
requirement. All required courses should be taken in sequence every semester until the 
requirement is completed. 

You may wonder if a course you have taken at another institution will be an acceptable 
substitute for English 101 or 102. Composition courses at UNC emphasize academic genres in 
a variety of discourse communities and disciplines, so in general a course that emphasized 
literature (reading it, writing about it, or writing it) will probably not transfer as a composition 
course. As of July 22, 2009, the Department of English and Comparative Literature no longer 
offers a Placement Examination in English to students, regardless of whether they are entering 
students or upperdassmen. For further information, please see the Writing Program website: 
http://englishcomplit.unc.edu/writing/portfolio. 

General Overview of Writing Program Courses 

Philosophy 

Writing Program courses provide instruction in genre-based rhetorical skills for navigating 
various writing situations. The goal of our composition courses is to facilitate intellectual 
engagement and experimentation, while teaching students how to conduct rhetorical analysis. 
Basically, you will be learning how to read at the "meta" tevel-your instructor will teach you how 
to think about material in a way that includes the content, but goes one step beyond content, to 
the level of form, structure, purpose, and audience. You will be asked to think in a way that 
might not come naturally to you, but the skills for rhetorical analysis will help lay the foundation 
for the kind of critical thought processes that you will continue to develop and hone throughout 
college. 

Our courses emphasize genres, with an eye toward "real world" contingent situations. You will 
find that while there are no objectively right or wrong answers, there are predictable situations, 
and learning the conventions common to these situations will improve your ability to make 
choices that will be communicative to your reader. Your instructor will likely use models to help 
illustrate the possibilities involved in navigating the generic conventions. We generally 
emphasize genres that are specific to the university setting, but that academics produce for 
other people in some way-these situations mimic real-world writing within academic 
communities. In the Writing Program courses, moreover, you will find that the definition of 
writing includes the concept of "composing," which encompasses a wide variety of formats and 
media. As a result, you will be asked to communicate not only in writing, but also in verbal and 
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often in multimodal ways. These skills will be of value to you not only throughout the rest of your 
college educational process, but also in your future endeavors, as we move toward a world that 
increasingly relies on rhetorical literacy. 

The composition instructors in our Writing Program share a set of fundamental beliefs about 
teaching writing. First among these is that becoming an accomplished writer requires practice 
and collaboration. To this end, your composition class will be organized as a writing workshop. 
There will be very little lecturing in your composition class. Instead, your instructor will structure 
the time you spend in class to provide you with occasions for writing, reading the writing of your 
peers, and collaborating with groupmates to strengthen one another's work. In a workshop, the 
teacher's role is that of a facilitator, one who circulates among students reading work in 
progress and offering advice and suggestions for improvement. 

In this class, you will not be writing only to receive feedback from your instructor. Instead, your 
classmates will also be your audience and your evaluators. They will provide feedback during 
the course of writing workshops. The workshop classroom is one of the most effective methods 
for teaching people how to write well; it is the same method professional writers and scholars 
use to improve their own writing. A workshop approach works best, however, only when 
members of the writing group are truly collaborating. You and your classmates will therefore be 
required to assume responsibility for your own and one another's work, thereby contributing 
directly to the success of the course. In practical terms, such responsibility means bringing a 
draft of a given assignment to class when it is called for, sharing your writing with others, 
offering intelligent, serious suggestions for improving the work of your groupmates, and 
following directions closely. 

As a reader, your job is to provide an audience for other writers in the class. This requires you to 
ask questions about points that are unclear in your groupmate's draft so s/he can understand 
how the writing is received by actual, intelligent, and thoughtful readers. This practice will also 
require you to read carefully and think deeply about what others in your class are writing and to 
take the comments and advice made by your peers seriously. Often times, your instructor will 
expect you to apply your understanding of the feedback you have received by making targeted 
revisions in subsequent drafts to address the concerns of your readers. This practice requires 
significant engagement with your writing on your own, outside of class. 

Students in UNC's Writing Program courses are expected to take responsibility for their own 
learning and the Seaming of their peers, which means taking the initiative to actively participate 
not only as a writer, but also as a reader. Such a philosophy also requires you to trust that your 
groupmates can and will offer valuable feedback, and to hold them up to this standard if you are 
not receiving the quality that you expect, it is perfectly appropriate to communicate with your 
instructor about specific problems arising during workshop sessions, especially if you are 
struggling to offer substantive feedback, or if you feel as though you are not receiving the same 
effort from your peers. 

"Revising" and "correcting" often are confused. In composition, revision does not resemble the 
process of double-checking your answers in math. Rather, you should reexamine the entire 
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paper from a global perspective: consider your ideas, their expression, the structure of the 
whole and its parts, the value of individual paragraphs, sentences, and words. Are your ideas 
solid? Do your thoughts convey your overall meaning? How might you better organize or 
structure your paper, in order to express your meaning in a logical manner? Everyone will have 
a different writing process and self-awareness of your own writing preferences should factor into 
your drafting and revising. A good initial draft of a paper deserves revision just as much as a 
poor one because the goal of revision is to make every paper the best it can possibly be in the 
amount of time available. Procrastination is probably the biggest obstacle to writing a coherent 
draft and revising each subsequent version, so make sure that you build in enough time to 
facilitate clarity. 

Your peers and instructor will work with you to help you see ways to revise your work. Most 
comments from your instructor during classroom workshops and conferences will be oral rather 
than written, and they will be oriented toward helping your peers help you revise your paper 
effectively. You should use those comments to produce another, better draft of your writing. 
More is involved than the ability to listen carefully. You must trust that your teacher is a trained 
reader and that s/he has your best interests at heart in every suggestion for improvement. If at 
any point you don't understand how to incorporate your teacher's or your classmates' 
suggestions into your writing, tell your instructor, who will then offer additional guidance or 
clarification. 

Because the feedback from your peers will be critical to your success in any of our composition 
courses, make sure to highlight pertinent information about your assignments, and gather 
contact information from the other members of your group. Your peers will be your primary point 
of contact if you miss a day in class or have questions about an assignment. 

Name Email address Phone number 

Group member 1 

Group member 2 

Group member 3 

Group member 4 

Group member 5 

Grades 
Nearly all first-year students attending UNC received As and 6s in their high school courses. 
Most were judged by their high school teachers to be superior writers. Nevertheless, many 
students receive Cs on their first few writing assignments at UNC. Many students receiving such 
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grades react with indignant surprise, frustration, or even anger. Try not to succumb to these 
reactions. Remember that you are no longer in high school, but in a university surrounded by 
students who also came from the top of their own senior classes. College standards are 
different from those of most high schools. Consequently, you will have to work harder and 
perform better than you ever have before-the expectations are simply higher. Do not be 
discouraged if what you consider to be your best writing does not initially merit the grades you 
would like to earn. 

As a mature student, you should consider each grade you receive as a point from which you are 
expected to improve your work. View each assignment as a writing problem to be solved. 
Expect standards to rise as the semester progresses. 

Your instructor may choose not to grade some of your writing. In such cases, you can schedule 
a conference with him or her to discuss how well you completed a particular task. Conferences 
will be your most important means of learning about composition; use them often. Your 
semester's grade results from several factors. The most important are your skill and growth as a 
writer. Do not expect to be graded on the effort you put into a given assignment. Teachers 
do not distinguish between an easy A and a hard A. Your contribution to class is another factor 
that will influence your final grade. Did you participate effectively in classroom workshops? Was 
your attendance good? Did you turn papers in promptly? 

After your teacher determines your final grade, it is submitted to the registrar and cannot be 
changed by your instructor. Once a final grade is submitted, there is no way for the instructor to 
consider additional work or a grade on previously submitted work. Students may confer with 
their instructors about grades throughout the term if any questions arise, so that they know 
exactly what they have to do in terms of writing performance and class participation to raise 
their cumulative grade. If you have legitimate reasons for wanting to appeal your final grade, 
you must meet with the Writing Program Director and follow a formal procedure within one 
semester of taking the course. Please be aware that appealing a grade is a rare procedure that 
only happens in the case of extenuating circumstances. It is your responsibility to keep up with 
your work as it progresses throughout the semester. 

Attendance 
No university policy permits a student to be absent from a given number of class meetings. 
University policy is plain: Regular class attendance is a student obligation, and students are 
responsible for all work, including tests and written work, of all class meetings. 

Writing Program policy requires students to attend at least 75 percent of their classes to receive 
credit for the course. Consequently, if you miss seven classes on a Tuesday-Thursday 
schedule or ten classes on a Monday-Wednesday-Friday schedule—whether your absences 
are excused or unexcused— your teacher may assign an F for the course. 

This attendance policy does not mean that you have seven or ten "cuts." You should attend all 
classes unless you have legitimate reasons for being absent. Such reasons include illness, 
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participation in University-sponsored events, or a death in the family. Your instructor may ask 
you to verify any illness, and the Athletic Department will inform your instructor if you are 
involved in sports requiring absence from class, in the event of a relative's death, you should 
understand that more than two or three absences will not be accepted. 

Instructors will design a set of course policies and will keep attendance records in all classes. 
Should you miss three consecutive meetings or miss more classes on an irregular basis than 
the instructor deems advisable, these facts will be reported to your academic advisor. You are 
responsible for notifying the instructor if you must be absent in unusual circumstances, just as it 
is your responsibility to complete the assignments on time, even when you are unable to attend 
class in person. 

Because absenteeism often leads to late papers, your instructor will state his or her late work 
policy in the course syllabus. Many instructors reduce a paper's grade by one letter for each day 
it is late. Others will not accept late papers at all. 

In addition, your instructor will use attendance as an overall factor in determining final grades. 
For example, two students may have the same grades on their papers, but one may have a 
single absence whereas the other may have five. In this case, an instructor will give the second 
student a lower course grade than the first. Most instructors will calculate the effect of regular or 
irregular attendance as part of class participation. Attendance problems that do not place a 
student at risk of failure usually lower the grade by one-half or one full grade. 

in addition to the policies outlined in this instructional supplement, the syllabus will function as a 
contract between student and teacher-ideally, the instructor and student negotiate expectations 
for the class, with the syllabus functioning as a starting point. Each instructor will operate 
according to his or her level of comfort with student involvement on the policies, but ultimately, 
the syllabus will serve as the final adjudicator when discrepancies arise, because it is a written 
document outlining the way in which the class will work, and each member of the class agrees 
to abide by its standards by remaining a part of the course. 

Meeting Deadlines 
Because most teachers assign in-class writing as well as many collaborative or group-based 
activities, some work is difficult or impossible to make up. All assignments are due, in class, 
on the dates your instructor sets. In rare instances, your instructor can make an exception for 
good reason, but only if you arrange in advance with your instructor to submit the assignment 
on a definite date. Late work usually will not be accepted; however, if your teacher agrees 
to accept a late paper, it usually will receive a lower grade because of its tardiness. Plan 
ahead, be responsible, and talk to your instructor in advance or promptly after an emergency 
has occurred. 

Instructor-Student Conferences 
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Regardless of what composition course you are enrolled in, you are expected to attend 
conferences with your instructor and to make use of the office hours that he or she will 
announce, if you must be in class during your instructor's announced office hours, let him or her 
know, and your instructor will arrange to see you by appointment. At various times, your 
instructor will make specific appointments and you will be required to attend these meetings just 
as you would be expected to attend class. Once you have agreed to a particular day and hour, 
you should notify your instructor at least 24 hours in advance if you are unable to keep your 
appointment. These one-on-one opportunities for discussing your writing with your instructor are 
usually very valuable because it is possible to cover more ground in personalized instruction, so 
make sure that you take advantage of them! It is helpful to bring a draft in, and at other times, 
you might want to use the session to brainstorm ideas, create an outline, refine a thesis 
statement, or reorganize your ideas. 

How to Prepare Your Assignment 
Your instructor will give directions early in the semester about how you should prepare and 
submit assignments. Depending on your instructor's pedagogical philosophy, he or she may rely 
on Blackboard or some other form of website for the distribution of instructional materials and 
for collecting your compositions. Some instructors may ask you to submit all your work 
electronically. Others will require printed copies. Your instructor will give you specific 
instructions about submitting your assignments and it is important that you pay attention to 
these requests, because each instructor is relying on your compliance in order to more 
efficiently navigate a large volume of writing. 

In order to facilitate readability, and unless your instructor provides further directions, we 
recommend that you adhere to the following standards (adapted from the Purdue OWL's MLA 
formatting instructions): 

• Type your paper on a computer and print it out on standard, white 8.5 x 11-inch paper. 
• If your instructor requests electronic copies, make sure that you label it with 

identifying information that includes both your last name and the assignment (i.e., 
LastnameUnit1Project.doc). Save your paper as either a .doc or a .docx file, depending 
on your instructor's preference. 

• Double-space the text of your paper, and use a standard legible font (e.g. Times New 
Roman or Calibri). Whatever font you choose, MLA recommends that the regular and 
italics type styles contrast enough that they are recognizable one from another. The font 
size should be 12 pt. Leave only one space after periods or other punctuation marks 
(unless otherwise instructed). 

• Set the margins of your document to 1 inch on all sides. Indent the first line of 
paragraphs one half-inch from the left margin. MLA recommends that you use the Tab 
key as opposed to pushing the Space Bar five times. 

• Create a header that numbers all pages consecutively in the upper right-hand corner, 
one-half inch from the top and flush with the right margin. (Note: Your instructor may ask 
that you omit the number on your first page.) 
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• Use italics throughout your essay for the titles of longer works and, only when absolutely 
necessary, providing emphasis. 

• Do not make a title page for your paper unless specifically requested. Double space and 
center the title. Use quotation marks and/or italics when referring to other works in your 
title, just as you would in your text: Fear and Loathing in Las Vegas as Morality Play; 
Human Weariness in "After Apple Picking." 

• In the upper left-hand corner of the first page, list your name, your instructor's name, the 
course, and the date. Your name on each paper pledges that all the work is your own. 

Unless otherwise directed, staple your paper if turning in a hard copy! Stapled papers not 
only make it easier for your instructor to work with, but also ensures that your pages will not get 
lost. 

Save all working materials (electronically and/or on paper), such as notes, drafts, and outlines, 
no matter how messy, until after you have completed the course and received your final grade. 
Your instructor may be able to give you special help by reviewing how you have drafted an 
assignment. It's best not to throw anything away. Remember to back-up your work: A 
malfunctioning hard drive will not be a sufficient excuse for lost assignments. 

Evaluating Assignments 
Your teacher will describe in detail how he or she will assess your compositions. Chances are 
that the method will differ from methods you may be used to. Many of our instructors use a 
procedure called "portfolio assessment," which involves selectively revising some of your work 
and collecting it into a final portfolio that will be evaluated on its quality as a whole. Some of our 
instructors use a procedure called "holistic scoring," which trains students how to evaluate one 
another's work. The most common assessment methods used in our department are briefly 
described below. You should consult your syllabus and your instructor for information regarding 
the assessment method that will be used in your course. 

Portfolio Assessment 
Portfolio assessment involves developing a rubric for each assignment, evaluating papers 
holistically against the criteria of the rubric, and matching scores. Your teacher will outline the 
criteria for what should be included in your portfolio, a collection of work you have revised, and 
will inform you of other requirements such as a portfolio letter, individual papers will not be 
graded. Instead, you will receive a final grade based on the quality of the portfolio as a whole. 

Contract Grading (with Portfolio) 
Some instructors will design a grading contract that will involve a final portfolio. A grading 
contract will include a list of practices and behaviors that you will be expected to perform in 
order to receive a minimum grade in the course, along with a final portfolio that will be evaluated 
for writing quality. Your instructor will specify how to participate to fulfill the contract. If you 
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follow the contract for the whole semester and you turn in an exceptionally strong portfolio, you 
may earn a higher grade than what the contract specifies. 

Holistic Scoring 
Holistic scoring was developed about 40 years ago by the Educational Testing Service. The 
goal was to make grading more objective and more reliable. The process involves a "chief 
reader" (in this case, your teacher) and a group of readers (you and your classmates). On the 
due date, your teacher will collect all papers; the papers won't have students' names but rather 
identifying numbers. Outside of class, your teacher then will read the papers, applying the 
criteria of the rubric and forming a general impression of the overall (or "holistic") quality of each 
paper. Your teacher will rank each paper and will create several stacks of papers grouped by 
quality. In the next step, your teacher will go through each stack and select papers that seem 
representative of outstanding, average, and below-average responses to the assignment. He or 
she will read these papers again, very carefully, to make certain that they indeed match the 
criteria on the rubric and that they truly are representative samples. He or she will use the rubric 
to assign a score to each sample. These papers become "scoring anchors." 

The class will then read and score each of the papers. After the class has scored all the papers, 
your teacher will collect them and read them a second time. The purpose is to make certain that 
the scores each paper received are fair and accurate. Because students can be trained to be 
highly reliable scorers, teachers rarefy find it necessary to change a paper's score. But your 
teacher will review the scores to ensure that every paper receives a fair grade. Some students 
may at first be uncomfortable with holistic scoring, but the process is congruent with the goals 
and procedures of the workshop classroom. Just as you trust your classmates to give you 
helpful advice on your drafts, you can trust them to score your papers as carefully as you do 
theirs. 

General Scoring Guide 
After you have discussed a given writing assignment with your teacher, he or she will work with 
you to develop a list of criteria that describe outstanding, average, and below-average papers. 
This list is called a "rubric," and you'll find a copy of one below, adapted from Preparing to 
Teach Writing, by James D. Williams. 

A "rubric" or scoring guide gives students and teachers criteria for evaluating a piece of writing. 
In both portfolio assessment and holistic scoring, students and teachers create specific rubrics 
as they begin to work on a paper so that all will know what constitutes a successful response to 
a particular assignment. The "General Scoring Guide" below illustrates how such scoring works, 
first by dividing papers into an Upper Half and Lower Half and second by making further 
numerical distinctions among papers in both halves. A "6" indicates an excellent response to the 
assignment; a "1" describes an unsatisfactory response. Teachers and students work together 
to translate these numerical scores into letter grades. The "General Scoring Guide" below 
distinguishes Upper and Lower Half responses primarily on the basis of the clarity and 
soundness of the argument, the pertinence of the evidence, and the organization of the paper. 
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Upper Half 

6-point essays will: 
- have a clear aim, a strong introduction that clearly states the thesis to be defended, and a 
thoughtful conclusion; 
- effectively recognize the complexities of the topic, thoughtfully addressing more than one of 
them; 
- contain strong supporting details and a judicious sense of evidence; 
- be logically developed and very well organized; 
- use a tone appropriate to the aim of the response; 
- show stylistic maturity through sentence variety and paragraph development; 
- be virtually free of surface and usage errors. 

5-point essays will: 
- have a clear aim and a strong introduction and conclusion; 
- effectively recognize the complexities of the topic, addressing more than one of them; 
- contain supporting details and a good sense of evidence; 
- be logically developed and well organized; 
- use a tone appropriate to the aim of the response; 
- have adequate sentence variety and paragraph development; 
- lack the verbal felicity or organizational strength of a 6-point essay; 
- be largely free of surface and usage errors. 

4-point essays will: 
- have a clear aim and a strong introduction and conclusion; 
- recognize the complexities of the topic; 
- contain supporting details and a sense of evidence; 
- display competence in logical development and organization, although it may exhibit 
occasional organizational and argumentative weaknesses; 
- use a tone appropriate to the aim of the response; 

- display basic competence in sentence variety, paragraph development, and usage. 

Lower Half 

3-point essays will: 

- acknowledge the complexities of the topic and will attempt to address them, but the response 
will be weakened by one or more of the following: 
- lack of a clear aim, thesis, or conclusion; 
- lack of sufficient support or evidence; 
- supporting details may be trivial, inappropriate, logically flawed; 
- flaws in organization/development; 
- inappropriate tone; 
- stylistic flaws characterized by lack of sentence variety and/or paragraph development; 
- frequent usage and/or surface errors. 
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2-point essays will: 
- address the topic, but will be weakened by one or more of the following: 
- thesis may be too genera! or too specific; 
- makes a vacuous or trivial argument; 
- lack of support or evidence; 
- lack of organization; 
- inappropriate tone; 
- serious stylistic flaws; 
- serious usage and/or surface errors. 

1-point essays will: 

- be seriously flawed in terms of argument, organization, style, or usage/surface errors. 

Descriptfon of Letter Grades 
Instructors who do not use portfolio assessment or holistic scoring to evaluate student papers 
will use the traditional assessment criteria listed below for grading. Those teachers who do not 
use traditional assessment will discuss with you an appropriate conversion of numeric scores to 
letter grades that match these same criteria. This discussion usually occurs toward the end of 
the semester. 
F paper: Its treatment of the subject is superficial; its theme lacks discernible organization; its 
prose is garbled or stylistically primitive. Mechanical errors are frequent. The ideas, 
organization, and style fall far below what is acceptable for college writing. 

D paper: Its treatment and development of the subject are only rudimentary. Although 
organization is present, it is neither clear nor effective. Sentences frequently are awkward, 
ambiguous, and marred by serious mechanical errors. Evidence of careful proofreading is 
scanty or nonexistent. The whole piece gives the impression of having been written in haste. 

C paper: It is generally competent; it meets the assignment, has few mechanical errors, and is 
reasonably well organized and developed. The actual information it delivers, however, seems 
thin and commonplace. One reason for that impression is that the ideas typically are cast in the 
form of vague generalities that confuse readers and prompt them to ask marginally: "In every 
case?" "Exactly how large?" "Why?" "But how many?" Stylistically, the C paper has other 
shortcomings as well: the opening paragraph does little to draw the reader in; the final 
paragraph offers only a perfunctory wrap-up; the transitions between paragraphs are often 
bumpy; the sentences, besides being choppy, tend to follow a predictable, often monotonous 
subject-verb-object pattern; and the diction occasionally is marred by unconscious repetitions, 
redundancy, and imprecision. The C paper, while it gets the job done, lacks imagination and 
intellectual rigor and hence does not invite a rereading. 

B paper: it is significantly more than competent. Besides being almost free of mechanical 
errors, the B paper delivers substantial information in terms of both quantity and interest. Its 
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specific points are logically ordered, well developed, and unified around a clear organizing 
principle that is apparent early in the paper. The opening paragraph draws the reader in; the 
closing paragraph is both conclusive and thematically related to the opening. The transitions 
between paragraphs are for the most part smooth, the sentence structures pleasingly varied. 
The diction of the B paper typically is much more concise and precise than that found in the C 
paper. Occasionally, it even shows distinctiveness. On the whole, a B paper makes the reading 
experience a pleasurable one, for it offers substantial information with few distractions. 

A paper: Perhaps the principal characteristic of the A paper is its rich content. Some people 
describe that content as "meaty," others as "dense," still others as "packed." The information 
delivered is such that one feels significantly taught by the author, sentence after sentence, 
paragraph after paragraph. The A paper also is marked by stylistic finesse: the title and opening 
paragraph are engaging; the transitions are artful; the phrasing is tight, fresh, and highly 
specific; the sentence structure is varied; the tone enhances the purposes of the paper. Often 
the material will engage the reader in an especially creative or innovative way, and it will 
address the topic by taking risks and addressing provocative material-it is clear that the student 
has been stretched or challenged during the writing process. Finally, the A paper, because of its 
careful organization and development, imparts a feeling of wholeness and unusual clarity. Not 
surprisingly, it leaves the reader feeling thoroughly satisfied and informed about a new 
perspective. 

** Remember, your instructor will not grade your work in the class based on whether or not he 
or she agrees with your perspective, rather, you will be judged in accordance with the standards 
outlined here and in the instructor's syllabus. You should not worry about being "graded down" 
because you have chosen to engage with provocative ideas; rather, you should focus on 
developing your ideas with grounded logic and evidence-based support. 

Midterm Grades 
After the first seven weeks of English 100, 101, or 102, first-year students will receive a midterm 
grade. This grade is not permanent; it may or may not be an accurate prediction of the grade 
you will receive at the end of the semester. Think of the midterm grade as a progress report; 
your work during the remaining seven weeks of the course may raise or lower this grade. 

A Final Note on Grades 
Begin the semester with an open mind. Be prepared to accept helpful criticism of your work from 
your teacher and from other members of the class. Do not assume, on the basis of your past 
writing experiences or of rumors you may have heard, that your teacher will overemphasize 
grammar, spelling, and punctuation. 

Near the end of the semester you will have the opportunity to evaluate your composition course 
and its instructor. Please complete these evaluations thoughtfully. Your comments become an 
important part of the Writing Program's continuing self-assessment. 
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Your composition course has been designed carefully to offer you the very best instruction 
possible. You will be in small classes where you will be treated as someone whose ideas 
matter. As you begin the semester, remember to talk to your teacher, to listen, and to spend the 
time necessary to do good work. 

ENGLISH 100 

Required Textbooks 
Student Guide to English 100, 101, and 102/1021, 2010-2011 
How to Write Anything, by John J . Ruszkiewicz 
You instructor may also require additional texts such as They Say I Say by Gerald Graff 

Please note that the required handbook is the same for English 100, 101, and 102/102i, so you 
should keep the textbook for future classes. You instructor may also require the Carolina 
Summer Reading Program book. 

An Overview of English 100 
Like English 101, 102 and 102i (a variant of 102), English 100 is a composition course. You will 
write frequently all semester long, but you will have time to plan, draft, and rewrite each 
assignment before you turn it in. Some instructors also may require a journal or reading 
notebook. English 100 is structured as three units focusing on writing in increasingly broader 
contexts. Each unit consists of a sequence of short writing assignments culminating in a larger 
written project. These assignments will emphasize the skills you will need to succeed in your 
future composition classes and in college more generally. 

It is likely that your English 100 course will stress the ability to think logically, so you should 
expect your instructor to provide you with critical thinking skills as well. Expect to spend a larger 
portion of your composing time at the idea-level stage. Please refer to Chapters 17-21 in your 
textbook for special help with developing your thoughts in a logical manner. It is possible that 
you do not feel confident about your grammar skills. Please be reassured that many 
"professional" writers also worry about this aspect of written communication, and take a look at 
the resources offered in chapters 51-61 of your textbook for further instruction. The Writing 
Center also provides handouts that address grammar, style, and writing anxiety. 

Because reading skills are crucial for success in all courses at UNC, you may be asked to work 
with tutors in UNC's Learning Center. Even though the ability to read effectively is often not 
emphasized in writing courses, it is important to read at a proficient level before you can 
communicate your ideas with others in any coherent way; writing requires the ability to identify 
topic sentences and have advanced reading comprehension skills. Your teacher will discuss the 
Learning Center with you early in the semester, and a percentage of your final grade in English 
100 may depend on your participation in the program. Please see the "Other Resources" 

14 



section below for further information about the Center's services. You may also choose to visit 
the Writing Center at any time. 

English 101 

Required Textbooks 
Student Guide to English 100, 101, and 102/1021, 2010-2011 
How to Write Anything, by John J . Ruszkiewicz 
You instructor may also require additional texts such as They Say, I Say by Gerald Graff 

Please note that the required handbook is the same for both 101 and 102/102i, so you should 
keep the textbook for future classes. You instructor may also require the Carolina Summer 
Reading Program book. 

An Overview of English 101 
English 101 is an introduction to writing for a university audience, and the course focuses on the 
conventions of analysis and argumentation. One aim of the course is to help you understand 
how writing varies according to the situations or occasions in which people write. You probably 
already recognize that, in conversation, your language differs according to where you are and 
with whom you are talking. For example, you use one way of speaking—one set of 
conventions—when you're hanging out with friends and a significantly different way of speaking 
when you're interviewing for a job. English 101 is designed to build on this knowledge that you 
already have, giving you opportunities to apply this knowledge to your academic writing. Your 
class will move through three progressively narrower discourse communities, which are groups 
of readers and writers with shared ways of making knowledge and communicating that 
knowledge. Although everyone has membership in several communities, in English 101 you will 
investigate the language conventions of three groups: popular culture, a public community, and 
a professional community. 

In the first unit, you will research and write about Popular Culture, a broad-based discourse 
community in which almost everyone can participate without special training or expertise. This 
unit will give you the tools and strategies to write for an audience composed of non-experts on 
topics about which most people have some experience. The second unit will focus on Public 
Issues, where your topics will be narrowed to those issues (usually of social or political concern) 
that interest a particular population, such as the residents of your hometown or students at 
UNC. This unit will give you more opportunities to practice the conventions of argumentation as 
you study and write about issues that tend to elicit differing opinions. Finally, your class will 
explore Professional Communities, which might include the academic department you intend to 
major in or the career field you hope to enter. In this unit, you will practice writing the genres 
and forms used by readers and writers who belong to a certain discourse community by virtue of 
shared training, education, or professional affiliation. 
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In every unit, the research and writing you do in this course will help you will learn to address 
specific audiences by identifying and adopting the appropriate genre and rhetoric for the 
situation. The assignments will ask you to examine how writing influences our lives and how we 
use it to influence the world we live in. People write as members of a community, and they write 
with the intention of influencing people in that community. At the same time, the very act of 
writing serves to identify writers with a particular group, as in the case of accountants who write 
financial statements, attorneys who write legal briefs, and so on. Writing that may influence the 
members of a group also serves to define what the group is and what it does. In other words, 
the relationship between writers and the communities in which they write is reciprocal. Effective 
writing is always a response to a question or "gap" in existing knowledge, and effective writing 
must be in a form that is intelligible to its intended audience. Your composition course will try to 
approximate these features of effective writing by helping you to identify interesting and 
important questions for your writing to explore, and also by helping you to develop the rhetorical 
skills necessary to compose effective reader-based prose. 

You will write something in just about every class meeting, working on assignments together 
with your classmates and your teacher. Your class will be structured as a workshop, which 
means that it will focus on planning, drafting, and revising each assignment. You will be 
expected to share your work with classmates, who will comment on it in ways that will help you 
make each succeeding draft better. If you feel nervous about sharing your writing with your 
peers, just remember that all good writing is social: it only comes about through negotiation and 
the interchange of ideas. 

ENGLISH 102 

Required Textbooks 
Student Guide to English 100, 101, and 102/1021, 2010-2011 
How to Write Anything, by John J . Ruszkiewicz 
You instructor may also require additional texts such as They Say, I Say by Gerald Graff or the 
Carolina Summer Reading Program book. 

An Overview of English 102 (see below for English 102i) 
Like English 101, English 102 assumes that writing varies depending on context. Good writing is 
what works, but what works well in one situation may not in another. To achieve your goals 
when writing, you need to understand as much as possible about context—who makes up the 
audience, what they know about the subject, what they expect writing about that subject to "look 
like," what kinds of evidence they will find convincing, what other writers have said about the 
subject, and so on. Whereas English 101 emphasizes writing in several social and professional 
communities, English 102 narrows the focus to academic communities and the ways in which 
you will be expected to participate in those communities. 
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English 102 is a writing-across-academic-discourses class. Studying and practicing the 
conventions of writing in different disciplines will help you become a more versatile writer, which 
in turn should help you complete the assignments you encounter in college courses with more 
consistent success. You also will become more aware of how audience expectations and 
context influence your work and give it shape and direction. 

You will practice writing in three areas: the natural sciences, social sciences or business writing, 
and humanities. Within each, you will look at real responses to academic issues. You will 
evaluate what makes some responses more successful than others and how even good writing 
can be improved. You also will complete assignments addressing each of these areas. You may 
study some professional writing to better understand the ways members of different academic 
communities look at the world. In class, you will engage in activities familiar from English 100 
and English 101: reading classmates' drafts and suggesting revisions, discussing specific 
problems presented by a particular assignment, and writing or revising your current project. 

We believe that you will find English 102 immediately useful because the material can be 
applied at once to many of the university courses you are taking. English 102 will help you 
understand writing and speaking assignments in other classes and will help you develop 
strategies to recognize what teachers in different disciplines expect and value in writing. The 
ability to detect the expectations of your audience and write in ways that will be familiar and 
convincing to your readers will become increasingly important as you progress through your 
coursework, eventually specializing and majoring in one or two primary disciplines. 

An Overview of English 102i 
Our Writing in the Disciplines (WID) Program course, English 102i, is a more specialized variant 
of the standard English 102 course. Both courses satisfy the English 102 requirement and you 
are invited to take either course. English 1021 differs from the standard English 102 course in 
that each section concentrates in a one broad disciplinary area, including Writing in Humanities, 
in Business, in Social Sciences, in Natural Sciences, and in Law. Within each disciplinary area, 
the English 102i course covers a range of sub-disciplines and genres. These courses are ideal 
for students who already have decided on a major. To select the appropriate English 102i 
course, match your major with one of the broad disciplinary areas. For instance, if you are an 
English or Philosophy major, you would sign up for Writing in Humanities. If you are a biology 
or pre-med major, you would sign up for Writing in the Natural Sciences. If you are a sociology 
or political science major, you would sign up for Writing in Social Sciences. If you are headed to 
professional school in Business or Law, you would sign up for one of these English 102i 
courses. If you are not sure which area your intended major falls into, please check with your 
advisor in general college, your instructor, or the Writing Program. Anyone undecided about a 
major should simply take English 102. 

Each 102i course will be writing-intensive, just as the standard 102 courses are, but they will 
enable you to collaborate with peers and an instructor who share your disciplinary interests, and 
they will introduce you to the standard genres that you might expect to encounter when working 
within each specific discipline both throughout the rest of your undergraduate career and in your 

17 



future profession. These courses, just Sike our other courses, are taught using a genre-based 
rhetorical skills model. 

Using Sources in Your Writing 

In your composition assignments, you will be required to conduct research to support your 
argumentative claims. The format of this research may differ widely: you may be asked to hold 
interviews, conduct informal polls, search the Internet, or consult the holdings of UNC's libraries. 
Whatever form your research might take, you must act responsibly and honorably by giving due 
credit to authors and speakers when you have used their work. Documentation of sources not 
only acknowledges the contributions of others, but also provides your readers with a reference 
too! for further exploring your topic. 

Documentation in academic writing takes several forms depending on the style used and type of 
information you borrow. Common documentation styles used in composition courses include 
MLA (widely used in the humanities), A P A (widely used in the social sciences), and C S E (widely 
used in the natural sciences). The Academic Writer's Handbook includes guides for each of 
these documentation styles, and online guides are available from the Library's tutorials, 
http://www.iib.unc.edu/instruct/tutorials.htmi. These style guides specify the format of in-text 
citations (e.g., name-year parenthetical citations or footnotes) and bibliographic citations, which 
appear at the end of the document. More significantly, appropriate documentation means 
knowing which conventions apply to which types of borrowed information. 

The four main types of borrowed information are quotations, paraphrases, summaries, and 
common knowledge. While the conventions for incorporating these types of information into 
your writing are described below, please remember that the format for in-text citations will vary 
for every documentation style. 

Quotations 
The goal of a quotation is to preserve the original author's words exactly. When quoting from an 
original source, you must fully integrate the quotation into your own writing by signaling (or 
attributing) the material, citing the source, and punctuating the quotation appropriately. 

• Signal, or attribute, the use of a quotation by naming the author and using a phrase 
("according to") or a verb ("argues"). Include the author's full name and a brief description of 
his/her credentials the first time you mention a source; subsequent references can include 
the last name only. Do not just let the quotation stand alone in a sentence! Engaging in such 
a practice will mean that your instructor will probably give you feedback indicating you are 
missing an attribution tag or in-text citation signal. 

• Cite the quotation by including the page number on which the quotation appears. If the 
source does not have page numbers (many websites do not), you should cite the paragraph 
number or section in which the material appears. In both C S E / C B E and A P A styles, the in-
text citation will instead include the author's last name and the year of publication. 
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• Punctuate the quotation by enclosing it in quotation marks or indenting longer quotations 
(each documentation style specifies length differently). Also, punctuate any omissions from 
the original with square bracketed ellipses and any changes to the original with square 
brackets. 

Consider the following examples that use MLA style: 

Ex. 1 In Writing with Power, college writing instructor Peter Elbow states, "Much of the writing 
we are asked to do in school or work involves explaining someone else's thinking. [...] [In these 
situations,] we are especially likely to slip into the path of least resistance, the energy-efficient 
method: we summarize the ideas without really being [inside the other person's idea]" (341). 

*Note that the closed quotation mark is followed by the citation, and that the sentence's 
punctuation follows afterward, enclosing the in-text citation within the sentence. 

Here is another version of the above example, using MLA citation when the author's name is not 
included within the sentence: 

in Writing with Power we see the following argument: "Much of the writing we are asked to do in 
school or work involves explaining someone else's thinking. [...] [in these situations,] we are 
especially likely to slip into the path of least resistance, the energy-efficient method: we 
summarize the ideas without really being [inside the other person's idea]" (Elbow 341). 

Ex. 2 According to the Instrument of Student Governance, UNC's Honor Court defines 
plagiarism as the "deliberate or reckless representation of another's words, thoughts, or ideas 
as one's own without attribution in connection with submission of academic work, whether 
graded or otherwise" (M.B.1.). 

Ex. 3 The U N C - C H Writing Center's Plagiarism Handout explains the importance of appropriate 
documentation: 

In order to understand plagiarism, it helps first to understand the process of sharing and 
creating ideas in the university. All knowledge is built from previous knowledge. As we 
read, study, perform experiments, and gather perspectives, we are using other people's 
ideas. Building on other people's ideas, we create our own. When you put your ideas on 
paper, your instructors want to distinguish between the building block ideas borrowed 
from other people and your own newly reasoned perspectives or conclusions. You make 
these distinctions in a written paper by citing the sources for your building block ideas. 
Giving clear credit for ideas matters in the professional community as well as in school. 

(par. 5) 

*Note that when you include block quotations that you do not need quotation marks, and that 
the citation is not contained within the punctuation. 
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Documenting a Quote within a Quote 
You also may find that you want to borrow a direct quotation that was cited in your source 
material. That is, you want to use the same quotation the author of your source used without 
going to the original publication of the quoted material. Like direct quotations, these twice-
borrowed statements must preserve the original author's words exactly and must be signaled, 
cited, and punctuated. The integration and citation, however, are a bit different. Consider the 
following scenarios: 

Paragraph 5 of the University of Alberta Libraries' online document titled "Why Students 
Plagiarize" (last updated on January 2004) includes the following sentence: 

A study published in Psychological Reports found that "students will use writing strategies that 
result in plagiarism when they face the task of paraphrasing advanced technical text for which 
they may lack the proper cognitive resources with which to process it" (Roig 979). 

Ex. 4 Miguel Roig concluded that "students will use writing strategies that result in plagiarism 
when they face the task of paraphrasing advanced technical text for which they may lack the 
proper cognitive resources with which to process it" (qtd. in Univ. of Alberta Libraries, par. 5). 

If you find that you want to integrate both sources (the original as well as the quoted text) into 
your work, you will need to signal both the author of the article and the speaker of the quotation. 
Also note the way in which Roig's quotation has been edited to accommodate the needs of the 
sentence: 

Ex. 5 The University of Alberta Library system acknowledges the difficulty of paraphrasing 
highly technical writing, referring to a study conducted by Miquel Roig and reported in 
Psychological Reports: the study "found that 'students [may turn to...] plagiarism when they 
face the task of paraphrasing advanced technical text for which they may lack the proper 
cognitive resources with which to process it'" (par. 5). 

Paraphrase 
Paraphrases express an author's original ideas in different words and in a different order. All 
paraphrases must be cited; signal if you want to call attention to the original author. Consider 
the following paraphrases from the UNC-CH Writing Center's Plagiarism Handout quoted in Ex. 
3: 

Ex. 6 Documentation shows readers how your ideas relate to others' ideas while also revealing 
how the new knowledge you produced adds to prior knowledge (UNC-CH Writing Center, par. 
5). 

Ex. 7 Documentation shows readers how your ideas relate to others' ideas, or, as the U N C - C H 
Writing Center suggests, how the new knowledge you produced adds to prior knowledge (par. 
5). 
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Summary 
Summaries concisely convey the main idea of a longer passage from an original source. 
Summaries must be cited and signaled. Consider the following summary of material in Ex. 2: 

Ex. 8 The Instrument of Student Governance discourages any behavior that disrespects other 
people, including misrepresenting others' work as your own (II). 

Common knowledge 
The term "common knowledge" refers to information that is widely known. What type of 
information that falls under the heading "common knowledge" is best assessed on a case-by-
case basis in consultation with your instructor or a librarian. However, three good rules of 
thumb are: 

(1) If you find the same information in multiple sources, it is common knowledge; 
(2) If your audience assumes the information, it is common knowledge. 
(3) if the information would be found in a basic Encyclopedia entry, it is probably common 

knowledge. 
(4) if several sources offer different answers to the same question, however, it is very likely 

that no answer can be considered common knowledge. 

Note the following examples: 

Ex. 9 Plagiarism is discouraged in academic settings. 

* There is no citation, because this information is assumed by most people. 

Ex. 10 Plagiarism is a punishable act, and the sanctions assigned by a jury-of-peers on UNC-
CH's Honor Court range from one semester of probation to one year of suspension (Instrument 
of Student Governance III.B.), 

* This information requires citation, because you would have to look it up in order to determine 
the details. 

It is important to remember the difference between "common knowledge" and "readily available." 
Just because a fact or document is readily available on the Internet, even on multiple websites, 
does not mean that the fact or document is common knowledge. Be generous with your 
attributions, especially when using electronic sources. 

Works Cited Page 
A document using sources is not complete unless it has both in-text citations and bibliographic 
citations that are formatted according to the documentation style required by the assignment. All 
entries in the Works Cited page must correspond to the works cited in your main text. The 
guidelines below are adapted from the Purdue Online Writing Lab, based on the 7th Edition of 
the MLA Handbook: 
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Basic Rules 
• Begin your Works Cited page on a separate page at the end of your research paper. It 

should have the same one-inch margins and last name, page number header as the rest 
of your paper. 

• Label the page Works Cited (do not italicize the words Works Cited or put them in 
quotation marks) and center the words Works Cited at the top of the page. 

• Double space ail citations, but do not skip spaces between entries. 
• indent the second and subsequent lines of citations five spaces so that you create a 

hanging indent 
• List page numbers of sources efficiently, when needed. If you refer to a journal article 

that appeared on pages 225 through 250, list the page numbers on your Works Cited 
page as 225-50. 

Additional Basic Rules New to MLA 2009 
• For every entry, you must determine the Medium of Publication. Most entries will likely 

be listed as Print or Web sources, but other possibilities may include Film, C D - R O M , or 
DVD. 

• Writers are no longer required to provide URLs for Web entries. However, if your 
instructor insists on them, include them in angle brackets after the entry and end with a 
period. For long URLs, break lines only at slashes. 

• If you're citing an article or a publication that was originally issued in print form but that 
you retrieved from an online database, you should type the online database name in 
italics. You do not need to provide subscription information in addition to the database 
name. 

Capitalization and Punctuation 
• Capitalize each word in the titles of articles, books, etc, but do not capitalize articles (the, 

an), prepositions, or conjunctions unless one is the first word of the title or subtitle: Gone 
with the Wind, The Art of War, There Is Nothing Left to Lose. 

• New to MLA 2009: Use italics (instead of underlining) for titles of larger works (books, 
magazines) and quotation marks for titles of shorter works (poems, articles) 

The MLA-style bibliographic citations for two of the sources mentioned above would be 
formatted as follows: 

Works Cited 

Elbow, Peter. Writing with Power: Techniques for Mastering the Writing Process. 2nd ed. New 
York: Oxford UP, 1998. Print. 

The Purdue OWL. Purdue U Writing Lab, 2010. Web. Date of access. 

Remember: A document using sources avoids plagiarism by citing borrowed information 
accurately, punctuating direct quotations appropriately, paraphrasing and summarizing 
original passages uniquely, and signaling rhetorically. 
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Sample 
In the following example student paragraph using MLA-style documentation, identify the 
quotations, quotations of a quotation, citations, punctuation, paraphrases, and signals used. 
Use context clues to distinguish between borrowed information and the student author's 
contributions. 

Ex. 11 
In response to widespread concern over the divorce rate in the United States, some politicians 
have proposed legislation designed to keep divorce in check. In Arizona, Louisiana, and 
Arkansas, heterosexual couples can choose a traditional marriage license or a "covenant 
marriage," a legally binding contract by which they "agree to premarital counseling from a 
counselor or member of the clergy, and to seek further counseling before filing for divorce" and 
"are restricted to a handful of legal grounds for divorce: adultery, felony conviction, one year of 
abandonment, sexual or physical abuse and separation of at least two years" (Lyman, par. 31). 
Whether such steps can actually reduce the divorce rate, however, is an open question. One 
problem acknowledged by supporters as well as opponents of this approach is that very few 
couples have chosen covenant marriage even where it is available—only between one and two 
percent, according to The New York Times (Lyman, par. 6). 

Supporters hope to increase this number by making residents aware of the option and by 
seeking out pastors and churches who will agree to perform only covenant marriages (Lyman, 
par. 43). But some researchers foresee more fundamental problems, especially for wives and 
children. Drawing on data from the interviews they performed in East Baton Rouge, Louisiana, 
Katherine Brown Rosier and Scott L. Feld find that the couples choosing covenant marriage 
tend to hold deeply traditional views regarding gender roles. They worry that, although such 
spouses may be more likely to work positively to maintain their marriages, "traditionally 
organized marriages are also no doubt more likely to persist in the absence of love, especially if 
the wife is the more dissatisfied of the two parties" (392). In a similar vein, Steven Mintz points 
out, "It's kind of a common-sense view among many in the field that continuing dysfunction, 
conflict-riven marriages is not good for children" (qtd. in Lyman, par. 29). Of course, scholars 
and politicians on both sides of this issue agree that bad marriages would ideally be prevented 
rather than dissolved. Whether the covenant model will move Americans toward that goal, 
impede the dissolution of harmful unions, or have little appreciable effect either way remains to 
be seen. 

Works Cited 

Rosier, Katherine Brown, and Scott L. Feld. "Covenant Marriage: A New Alternative for 
Traditional Families." Journal of Comparative Family Studies 31.3 (2000): 385-94. Print. 

Lyman, Rick. "Trying to Strengthen an 'I Do' with a More Binding Legal Tie." The New York 
Times 15 Feb. 2005. Web. 17 Feb. 2005. 
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Additional Resources 
For additional information and clarification regarding the proper methods of attribution, 

citation, and integration of sources into your academic writing, please see the following 
resources: 

Chapters 40-44 in How to Write Anything 
UNC Library Citing Information Tutorial: http://www.lib.unc.edu/instruct/citations/ 
Purdue Online Writing Lab: http://owi.english.purdue.edU/owi/section/2/11 / 

The Honor Code and Avoiding Plagiarism 

All students enrolled at UNC agree to uphold its honor code, conducting themselves and 
completing all assignments with integrity and honesty. 

The Honor System forms a bond of trust among students, faculty, and administrators. The 
University of North Carolina at Chapel Hill operates under a system of self-governance, as 
students are responsible for governing themselves. As such, our University is transformed into a 
powerful community of inquiry and learning. The Honor Code embodies the ideals of academic 
honesty, integrity, and responsible citizenship, and governs the performance of all academic 
work a student conducts at the University. Acceptance of an offer of admission to Carolina 
presupposes a commitment to the principles embodied in our century-old tradition of honor and 
integrity. 

It shall be the responsibility of every student enrolled at the University of North Carolina to 
support the principles of academic integrity and to refrain from all forms of academic dishonesty, 
including but not limited to, the following: 

1. Plagiarism in the form of deliberate or reckless representation of another's words, thoughts, or ideas 
as one's own without attribution in connection with submission of academic work, whether graded or 
otherwise. 

2. Falsification, fabrication, or misrepresentation of data, other information, or citations in connection 
with an academic assignment, whether graded or otherwise. 

3. Unauthorized assistance or unauthorized collaboration in connection with academic work, whether 
graded or otherwise. 

4. Cheating on examinations or other academic assignments, whether graded or otherwise, including but 
not limited to the following: 
a. Using unauthorized materials and methods (notes, books, electronic information, telephonic or other 
forms of electronic communication, or other sources or methods), or 
b. Representing another's work as one's own. 

5. Violating procedures pertaining to the academic process, including but not limited to the following: 
a. Violating or subverting requirements governing administration of examinations or other academic 
assignments; 
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b. Compromising the security of examinations or academic assignments; or 
c. Engaging in other actions that compromise the integrity of the grading or evaluation process. 

6. Deliberately furnishing false information to members of the University community in connection with 
their efforts to prevent, investigate, or enforce University requirements regarding academic dishonesty. 

7. Forging, falsifying, or misusing University documents, records, identification cards, computers, or 
other resources so as to violate requirements regarding academic dishonesty. 

8. Violating other University policies that are designed to assure that academic work conforms to 
requirements relating to academic integrity. 

9. Assisting or aiding another to engage in acts of academic dishonesty prohibited by Section II. B. 

Plagiarism is defined as the failure to document your sources correctly. If you commit 
plagiarism, you may be liable for sanction under the Honor Code. If your teacher suspects that 
you have plagiarized another's work, he or she will report such violation to the Student Attorney 
General. The Department of English and Comparative Literature abides fully with the 
Honor Code. 

If you are accused of plagiarism, you will be required to defend your actions before the Honor 
Court. The papers you submit are your responsibility. If you fail to account for the work of others 
in your essays, the Honor Court will hold you accountable. Every test, quiz, essay, project, 
and rough draft that you submit, whether graded or not, is covered by the Honor Code. If 
the Honor Court believes that you violated the Code, it can find you guilty of academic cheating. 
The normal sanction for this offense is suspension for a semester, an F in the class, and a mark 
in your disciplinary record that remains on your transcript for ten years. 

To avoid plagiarism, keep these guidelines in mind. First, if you have questions about 
documenting any source, ask your teacher before turning in the paper. Drafts of papers 
should be completely documented since drafts are regarded as graded assignments. Second, 
when in doubt, document the source. It's better to be too careful than too careless when using 
sources in your writing. Do not turn in work until you are fully satisfied that you have 
properly attributed and documented others' words, thoughts, and ideas. Always check 
with your teacher before turning in either a draft or a final paper if you have any doubts 
whatsoever about sources. Don't put your academic career at risk unnecessarily. 

Distasteful though plagiarism investigations are, the Writing Program cannot tolerate students 
submitting work that is not your own. To allow any students to get away with cheating is the 
worst disservice we could render to you and the University. 

We make a distinction between plagiarism and the kind of collaboration that characterizes good 
writing instruction. The workshop method used in the Writing Program depends on the advice 
that the teacher and other students can give on every composition. We encourage students to 
seek feedback from classmates and people outside of class (i.e., Writing Center tutors) to help 
them revise their papers. 
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The Writing Program supports "authorized help" with papers, that is, ideas and suggestions for 
improvement. If the student "held the pen"—wrote the words and made the choices about what 
to include or omit from a paper—the paper "belongs" to the student, in this way, we can 
distinguish between input that helps students revise papers and input that appropriates 
another's writing. Because we want students to master a range of skills associated with 
successful writing, not to substitute the skills of friends and teachers, appropriation becomes a 
useful measure of what constitutes plagiarism and what does not. 

Citation Exercise 
Below, you will find the Citation Exercise that you will have to complete near the beginning of 
your coursework. Do not complete the exercise below until your instructor tells you to do so; he 
or she may have further instructions for you or want you to complete the exercise in class. It is 
likely that you will complete this exercise within the context of your first assignment. When you 
are asked to complete this exercise, you should type your discussion paper responding to the 
prompt and either print it out or hand it in electronically, depending upon your instructor's 
preference. Then, sign and hand in the appropriate Pledge below. 

A few basic guidelines to keep in mind as you incorporate sources into your writing, for both the 
Citation Exercises below, and during the course of the semester: 

** Do NOT create a separate document for your Works Cited page! You will be responsible for 
turning in a bibliography for each paper, so make sure that it remains with the paper. 
Sometimes students legitimately and unintentionally forget to turn in their Works Cited page, 
because they composed it within a separate document. This is not an acceptable practice. Keep 
your bibliography within the same document as your paper. Instructors may consider drafts 
incomplete when students fail to turn in proper source documentation. 

** Cutting and pasting small and large excerpts from online sources is a persistent plagiarism 
problem! Even if you legitimately and unintentionally lost track of the boundaries between your 
own work and the excerpts as they moved from initial drafts to final papers, this sort of 
appropriation still counts as plagiarism. For your own protection, make sure that you use well-
documented citation practices from the very beginning of the writing process, starting with the 
first draft. Claiming that you unintentionally plagiarized or that you "forgot" to cite a source that 
you have cut and pasted from the web will not be an acceptable excuse. 

For more information and for examples of properly integrated quotations and paraphrases, see 
"Using Sources in Your Writing" above or consult our textbook, How to Write Anything. Again, 
for further information, you might also find it helpful to look at the Purdue Online Writing Lab's 
citation resources at http://owi.engiish.purdue.edu/owl/resource/747/01/. Your instructor may 
also ask you to complete the UNC Library's citation tutorial, which can be found at 
http://www.lib.unc.edu/instruct/citations/. UNC's Writing Center also has several handouts 
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available that address citation and strategies to help avoid plagiarism. These handouts are 
available here: http://www.unc.edu/depts/wcweb/handouts/index.html. 

Citation Exercise Prompt: 

Go to the Daily Tar Heel Website and read one article written during the last week. Using the E-
Research Tools via the UNC Library homepage, find a peer-reviewed, scholarly article from the 
Academic Search Premier database and incorporate it into a response to the DTH article you 
read. 

Compose an evidence-based discussion, no longer than a page in length, that incorporates 
both sources. Write your paper as though it were a letter to the editor in response to the article, 
including at least one direct quotation, one paraphrase, one quotation of a quotation, and 
one summary. Each quotation should be signaled, cited, and punctuated correctly. Each 
paraphrase and summary should be cited. Provide in-text and bibliographic citations using MLA 
style. (If you are in a 102i course, however, your instructor may instead ask you to complete this 
exercise according to the citation format you will be working in during the rest of the class.) Your 
in-text citations are incomplete without an accompanying Works Cited page. 
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PLEDGE FOR STUDENTS IN ENGLISH 100 
By signing below, I attest that I have completed the preceding plagiarism exercise and 
understand the rules and regulations regarding the proper acknowledgment of sources and 
UNC's honor code as they relate to plagiarism. In addition, I pledge that I have read The 
Student Guide to English 100, 101, and 102/102i and agree to abide by UNC's honor code. I 
recognize that failure to familiarize myself with this and other university documents relating to 
academic integrity is no excuse for violating the university's code of academic conduct. 

Signed: 
Printed Name: 
Date: 
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PLEDGE FOR STUDENTS IN ENGLISH 101 
By signing below, I attest that I have completed the preceding plagiarism exercise and 
understand the rules and regulations regarding the proper acknowledgment of sources and 
UNC's honor code as they relate to plagiarism. In addition, I pledge that I have read The 
Student Guide to English 100, 101, and 102/1021 and agree to abide by UNC's honor code. I 
recognize that failure to familiarize myself with this and other university documents relating to 
academic integrity is no excuse for violating the university's code of academic conduct. 

Signed: 
Printed Name: 
Date: 
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PLEDGE FOR STUDENTS IN ENGLISH 102/1021 
By signing below, I attest that I have completed the preceding plagiarism exercise and 
understand the rules and regulations regarding the proper acknowledgment of sources and 
UNC's honor code as they relate to plagiarism. In addition, I pledge that I have read The 
Student Guide to English 100, 101, and 102/1021 and agree to abide by UNC's honor code. I 
recognize that failure to familiarize myself with this and other university documents relating to 
academic integrity is no excuse for violating the university's code of academic conduct. 

Signed: 
Printed Name: 
Date: 
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Other Resources 

The Writing Center 
The Writing Center is a free, non-credit, ungraded tutorial service for students who need extra 
help with their writing. It is not limited to students in English courses, and it is not intended to be 
remedial. Graduate students and other advanced writers also make appointments with Writing 
Center tutors, so if your instructor recommends that you set up an appointment with a tutor, 
please do not take that suggestion to mean that your writing is particularly poor. All students are 
encouraged to go to the Writing Center for personalized instruction, and often it can be helpful 
to see a trained tutor who will not be responsible for evaluating your writing. These are 
collaborative sessions that will help provide tools for problem-solving, interpreting assignments, 
and other writing-specific skills that you will continue to use throughout your undergraduate and 
professional career. 

The Writing Center tutors do not edit or proofread papers-the Writing Center is not a grammar-
check center-but the tutors will help you plan and draft papers, revise them, and overcome 
problems such as writing anxiety or organization. There are also many resources available for 
non-native English speakers. You can meet with a tutor up to twice a week in person, and there 
is also an online tutoring service available. Bring a copy of your paper assignment, your drafts, 
and, if relevant, your past graded papers with you so that the tutors can give you more focused 
help. You should schedule your appointment well before your assignment is due so that you can 
benefit fully from this tutoring. If you have questions about the Center, stop by or check the 
website at www.unc.edu/depts/wcweb. The Writing Center is located in the basement of the 
Student & Academic Services Building (SASB) North. The S A S B North building is located on 
the corner of Manning Drive and Ridge Road, near the Ramshead complex and the Morrison 
dormitory. The Writing Center is open from 9 am - 5 pm Monday through Thursday, 9 am - 4 pm 
on Friday, and 5 - 8 pm on Sundays. The phone is 962-7710. A satellite office with reduced 
hours is also located in Greenlaw 221. 

The Learning Center 
Advisors and teachers often refer students to the Learning Center, especially if they are having 
problems adjusting to the great amount of reading required in university courses. An even 
greater number of students decide for themselves that they would like to improve their reading 
speed and comprehension because reading is crucial to academic success. The Learning 
Center can also provide help with time management skills and other strategies for coping with 
the high-stress environment of college life. The Learning Center, a non-credit University service, 
is located next to the Writing Center, in the basement of the Student & Academic Services 
Building (SASB) North. They also provide subject-specific peer tutoring. Students may register 
for the Learning Center services by stopping by or calling 962-3782. The web address is 
http://iearningcenter.unc.edu/. 
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The structure of the Learning Center program is flexible. Students choose three or more one-
hour sessions a week at times that are convenient for them. They set up their own programs in 
a series of conferences with an instructor and work on assignments at their own pace. The 
assignments place a major emphasis on reading flexibility—the ability to vary speed and 
method according to the nature of the material being read. Assignments on speed and 
mechanics cover basic reading techniques, rapid reading, and controlled, high-speed skimming. 
Comprehension work includes exercises on vocabulary, sentence and paragraph structure, 
larger patterns of organization, logic, and critical analysis. In addition, assignments are offered 
in a number of specialized areas, such as study methods and the application of reading skills to 
subject matter in the humanities, sciences, and social sciences. The Learning Center offers 
workshops, facilitates guided-study groups, test prep, and also provides support for students 
with learning disabilities. 

University Career Services 
Some students come to UNC with particular majors or career interests in mind but later find that 
their goals or interests have changed. Other students are undecided about careers or majors. In 
either case, you may want to visit the University Career Services (UCS). This service helps 
students choose appropriate academic majors and careers. Appointments for interviews and 
testing are arranged at the student's convenience. The program may be completed in a few 
days or may be carried on over a prolonged period. You can contact the U C S at 
http://careers.unc.edu or 962-6507, and visit the office on the second floor of Hanes Hall. 

Statement on Equal Educational Opportunity 

The University of North Carolina at Chapel Hill is committed to equality of educational 
opportunity. The University does not discriminate in offering access to its educational programs 
and activities on the basis of age, gender, race, color, national origin, religion, creed, disability, 
veteran's status, sexual orientation, gender identity, or gender expression. The Dean of 
Students (Suite 1106, Student Academic Services Building, CB# 5100, 450 Ridge Road, Chapel 
Hill, NC 27599-5100 or [919] 966-4042) has been designated to handle inquiries regarding the 
University's nondiscrimination policies. 

Nondiscrimination Statement 

The University is committed to providing an inclusive and welcoming environment for all 
members of our community and to ensuring that educational and employment decisions are 
based on individuals' abilities and qualifications. Consistent with this principle and applicable 
laws, it is therefore the University's policy not to discriminate in offering access to its educational 
programs and activities or with respect to employment terms and conditions on the basis of age, 
gender, race, color, national origin, religion, creed, disability, veteran's status, sexual 
orientation, gender identity, or gender expression. Such a policy ensures that only relevant 
factors are considered and that equitable and consistent standards of conduct and performance 
are applied (see www.unc.edu/campus/policies/nondiscrim.htmi). A copy of the University's E P A 

32 

http://careers.unc.edu
http://www.unc.edu/campus/policies/nondiscrim.htmi


and S P A Equal Opportunity Plans is available on the University's Web site at 
www.unc.edu/depts/eooada. Any inquiries regarding the University's nondiscrimination policies 
should be brought to the attention of one of the following administrators, as noted: 

Discrimination in employment and educational programs and activities: University EEO/ADA 
Officer, CB# 9160, 100 Pettigrew Hall, Chapel Hill, NC 27599-9160; (919) 966-3576 

Discrimination involving students: Dean of Students, CB# 5100, Suite 1106, Student Academic 
Services Building, 450 Ridge Road, Chapel Hill, NC 27599-5100; (919) 966-4042 

Sex discrimination in educational programs and activities: University Title IX Officer, CB# 9160, 
100 Pettigrew Hall, Chapel Hill, NC 27599-9160; (919) 966-3576 

The University's policy prohibiting discrimination on the basis of sexual orientation does not 
apply to the University's relationships with outside organizations, including the federal 
government, the military, ROTC, and private employers. 

Your Future in the Department of English and Comparative Literature 
We hope you are inspired through our courses to continue your work in English Studies, a broad 
field that includes courses in areas such as composing digital media, literature, writing in law or 
business, genre studies, and film. For a list of our courses and their descriptions to help you 
plan, please consult this website: 

http://englishcomplit.unc.edu/english/undergrad/courses/bulletin 

For additional information or personal assistance, please drop by the department administrative 
offices on the second floor of Greenlaw Hall. 
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EXHIBIT 9 



Indicate request. Check all that apply: 

Request Tor rein statement 0 

Self report of NCAA secondary violation (Level I) 

SELF REPORT OF NCAA SECONDARY VIOLATION (Level I) 

For Use by Member Institutions and Conferences Only 

This form must be completed and all required documentation must be submitted before the NCAA student-athlete 
reinstatement staff or secondary enforcement staff may act on the request/report. 

Please note that all decisions Issued by the student-athlete reinstatement staff may be appealed to the Division-
specific Committee on Student-Athlete Reinstatement. In addition, if reinstatement is requested, the reinstatement 
request will be processed first then forwarded lo the secondary enforcement staff. 

Please type or print 

Applicant institution: U n i v e , 1 3 i Ey o f N $ r t h Carolina at Chapei Hii! Conference: Atlantic Coast Conference {ACC} 

Sport; Football Division (of spon): 1-FBS  

Student-athlete's name; 

Student-athlete's f?SN; 

Date of Birth: 

Date of high school graduation: 

Seasons of competition remaining: 

Student-athlete's next scheduled contest or date of competition: 2010 

Student-athlete's status, 

Date of initial-collegiate enrollment; 

Date of initial-collegiate enrollment at applicant institution, if different: 

Was the student-athlete recruited? , 

Is the student-athlete on athletically related financial aid? 

Please list ail institutions student-athlete attended: 

University of North Carolina at Chapel Hill 

13. Date violation occurred: See attached. Date violation discovered: See attached. 

\ 4. Please indicate bylaw(s) Involved in violation: 



Request for Re ins late merit and/or Sell* Report of 
NCAA Secondary Violation (Level I) 

Page No. 2 

15. 1.istali individuals involved in violation (including student-athletes and prospective student-athletes): 
See sttachad, 

16. Describe facts of violation: 

17- How was violation discovered? 
See attached.  

IS. List reasons violation occurred: 
Scg atoofrg& 

19. Has the institution declared the student-athlete ineligible? Yes 

20. If the institution has declared the student-athlete ineligible and is requesting reinstatement, please list all 
mitigation present In the violation. Include assessment of the student-athlete's responsibility for the 
violation: 



Request for Reinstatement and/or Self Report of 
NCAA Secondary Violation (Level I) 

Page No. 3 

21, List any self-imposed institutional action and/or conference action (including corrective actions, sanctions 
or conditions imposed on the student-athlete's eligibility): 
SQQ attached • 

22. Please list any relevant case precedent: 
See attached. 

please note that regardless if the Involved student~athlete(s) signed a Buckley form at the start of the year, 
rhe last page (student-athlete's signature asul address) of this application must be completed and returned, 
rlease note that many cases include supporting documentation that must he included for the reinstatement 
case or secondary infraction to be processed. Please inekde all supporting documentation with this 
application when submitting the information to the NCAA staff, 

» if reinstatement is required, this application along with ail supporting documentation should be seat to 
Jennifer Heoderson, director of membership services/student-athlete reinstatement 
'ax No.: 317/917-6736. 

If reinstatement is not required, this application along with all supporting documentation should he 
sent to Chris Strobel, director of enforcement for secondary infractions. Fax No.; 317/917-6059, 

Signature: 

Signature of individual submitting request/report 

Please print name and title of individual submitting request/report: 

Amy Herman, Asst. AD for Compliance 

(The report must be submitted by the institution's chief executive officer, faculty athletics representative, director of 
athletics, sensor woman administrator or the individual designated on campus to handle compliance.) 

Contac formation 

Name and title of institutional contact person: Amy Herman 

(Note; Ail correspondence regarding this waiver will be directed to the contact person.) 

Telephone number: 919-260-4669  

Fax number: 919-962-6002 

B-maH address: ajschae@uncga.uno.edu 

mailto:ajschae@uncga.uno.edu


Request for Reinsi&tcxrwnt and/or Self Report of 
NCAA Secondary Violation (Level I) 

Page No, 4 

To foe completed by stpde«t-atfe]ete: 

Biackiey Staismeni. 1 give my consent to disclose to authorized representatives of tins institution.,, its athletics conference (if 
any) arid the NCAA any documents or information pertaining to my NCAA eligibility. Additionally, I give my consent to 
the "NCAA to disclose my name and personally identifiable tnforrnMion from my education records to a third party {including 
but not limited to tfts media) as necessary to explain the MCAA's decision regarding this (waiver) (reinstatement) request 
without such disclosure constituting a violation of my rights under the Fajnsly Educ;aiiun3l Rights and Privacy Act 

Student-athlete name (plesse print): . . 

Signature (stud.ent-athl.ete): Date: JS839  
Student-athlete's address: .. ____ ; ... 

The National Collegiate Athletic Association 
April 23, 2009 JH:taa 

http://stud.ent-athl.ete
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IVTKM <<{'At!it,ii.i 

Jennifer Henderson 
Director of Student-Athlete Reinstatement 
National Collegiate Athletic Association 
P.O. Box 6222 
Indianapolis, IN 46206-6222 

Dear Ms. Henderson: 

I write to report violations of NCAA 
Bylaw 10.1-(b) Unethical Conduct. 

http://1jr9.9ftJ.A0AD
http://www.tarheflhtuiv


Ethical Conduct - Academic Fraud 



Based upon these actions, we ask that ' s eligibility be reinstated immediately. 

Please contact my office with questions and concerns. Thank you for your time and 
consideration. 

Richard A. Baddour 
Director of Athletics 



Mr. Shane Lyons, Associate Commissioner, ACC 
Dr. Holden Thorp, Chancellor 
Ms. Lissa Broome, Faculty Athletics Representative 
Mr. Larry Gallo, Jr., Senior Associate Athletics Director 
Ms. Amy Herman, Assistant Athletics Director 
Mr. Paul Davis. Head Football Coach 
Mr. Corey Holliday, Associate Athletics Director 



EXHIBIT 10 



Participation While Ineligible 

Student-Athlete Dates Competed Ineligible Number of Contests Contests Started Game Statistics 



EXHIBIT 11 


